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Abstract

Understanding the adherence to core values and behavioural responses of learners is fundamental in promoting holistic
development and fostering a positive educational environment. This study employed a quantitative, descriptive-
correlational research design to examine the relationship between the extent of adherence to the Department of
Education (DepEd) Core Values and the observed behavior of Grade Six learners. The study involved 96 participants
and revealed that the majority were 11 years old (69.8%), with slightly more male learners than females. Most came
from families with a monthly income of 3,000-£10,000 (82.3%), and 51.0% of parents were high school graduates.
Notable, with Maguindanoan as dominant followed by Hiligaynon, Ilocano and though Waray in smaller contributed
cultural diversity. Findings showed consistently high adherence to DepEd Core Values: Maka-Diyos (M = 4.65),
Makatao (M = 4.64), Makakalikasan (M = 4.66), and Makabansa (M = 4.71), with an overall mean of 4.67. Similarly,
learners demonstrated high behavioral responses across four domains: interpersonal skills (M = 4.72), sense of
responsibility (M = 4.69), collaborative learning (M = 4.68), and cultural sensitivity (M = 4.65). Socio-demographic
variables such as age, sex, religion, tribe monthly income, parents’ educational attainment showed no significant
influence on either core values adherence or behavior responses.

Keywords: DepEd Core Values, observed behavior, interpersonal skills, cultural sensitivity, holistic education,
descriptive-correlational design

value-based learning practices instilled universal

[. INTRODUCTION

Inside every classroom, learners brought
more than books and pencils-they carried with them
values shaped by their homes, communities, and
schools. Teachers often found themselves not only as
facilitators of knowledge but also as models of
character and discipline. The daily classroom
dynamics reflected the values-or lack thereof-that
students internalized. As misbehavior and ethical
lapses became more noticeable among learners, it
became imperative to revisit the role of values
education in shaping their behavior.

Globally, the integration of core values in
education had been recognized as a fundamental
component of holistic development. In Estonia,

values like benevolence in students (Piht et al.,
2016). The United Kingdom emphasized
Fundamental British Values to prevent extremism
and promote democratic ideals and tolerance (Scott,
2019). Similarly, Kenya’s Competency-Based
Curriculum embedded national values in its
pedagogy, although learners still struggled with
demonstrating social responsibility in school
behavior (Mugambi, 2022).

In the Philippines, diverse influences such
as family, peers, and media shaped how learners
behaved in school (NSW Government, 2021). Cruz
(2013) reported that teachers observed a decline in
Good Manners and Right Conduct (GMRC) due to
peer pressure and social media exposure.
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Recognizing the issue, the Department of Education
implemented DepEd Order No. 36, s. 2013,
mandating the integration of core values—Maka-
Diyos, Maka-tao, Makakalikasan, and Makabansa—
across all subject areas. Despite these -efforts,
Monterola and Basilan (2023) revealed that learners
still undervalued these principles, indicating a gap
between policy and behavioral outcomes.

In the elementary schools of President
Quirino, Sultan Kudarat-such as San Jose
Elementary School, Purok 4 Elementary School, and
Sinakulay Elementary School—teachers faced daily
challenges in guiding student behavior. Based on
classroom observations, many learners struggled
with respect, cooperation, and emotional regulation.
Australian Studies (2015) explained that grade six
learners, while eager and curious, remained
vulnerable to distraction and impulsivity. Although
these schools implemented DepEd’s core values,
observable behavior often contradicted what was
taught, raising questions about the depth of values
internalization among learners.

Despite various initiatives to integrate
values in the curriculum, there existed a noticeable
lack of empirical studies that examined how these
core values shaped learner behavior in elementary
schools. Oeschger et al. (2022) emphasized the role
of values in education, yet failed to address specific
behavioral outcomes. Kistler et al. (2017) and Killen
and Smetana (2015) supported the importance of
values in social development but offered limited
focus on Philippine public school settings.
Consequently, the research gap revolved around the
need to investigate whether the core values being
taught were effectively influencing the actual
behavior of learners in local elementary schools.

Given the evident disconnect between
values education and student behavior, this study
aimed to explore how the DepEd-mandated core
values influenced learners' conduct in elementary
schools. The findings would provide valuable
insights for school administrators and policymakers
seeking to refine character education strategies.
Understanding the behavioral outcomes of values
education would also empower teachers to develop
more responsive and contextualized interventions.
Ultimately, the study aspired to bridge the gap
between curriculum and classroom reality, ensuring
that values were not only taught but lived.
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Theoretical Framework

This study is anchored on four seminal and
scholarly theories well-established in the field of
Psychology and education, namely, Change Theory
by Parsons, Social Learning Theory by Bandura
(1977), Self-Determination Theory by Deci and
Ryan (2000), and Ecological Systems Theory by
Bronfenbrenner (1979).

The Theory of Change is a valuable tool for
understanding and guiding the process of change in
various contexts. By providing a comprehensive
framework that connects desired long-term goals
with the necessary conditions for their achievement,
the Theory of Change informs and guides strategies
for managing change effectively (Flamholtz &
Randle, 2008). The theory emphasizes the five
principles, namely, discursive, procedural, content-
based, attitudinal, and behavioral. In this case, the
researcher will accentuate the behavioral change.
The theory 1is relevant in the core values
implementation of DepEd public schools because,
with its careful integration in the classroom, it
expects a change in the behavior of the learners;
hence, a great deal to explain and redefine how
learners behave while in the course of inculcating the
core  values of Maka-Diyos,  Maka-tao,
Makakalikasan, and Makabansa.

The study is also under the lens of Bandura's
Social Learning Theory (1977), which emphasizes
the role of observational learning, imitation, and
modeling in the development of behavior. According
to this hypothesis, people learn by seeing others'
behavior and the consequences of that action, which
influences their own behavior. In the context of this
research initiative, this theory could assist in
explaining how elementary school students learn and
demonstrate particular behaviors, especially those
connected to core values, by studying the conduct of
teachers, peers, and other influential individuals in
their surroundings. Bandura's theory gives a
framework for understanding how actions are
learned and reinforced, which complements the
research's emphasis on core values and behavior
responses of the learners at the elementary level.

Relatively, the study is also submerged in the
comprehensive Ecological Systems Theory by
Bronfenbrenner (1979). The theory stresses the
importance of taking into account the various
environmental influences on individual
development, which range from the immediate
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microsystem (e.g., family, school) to the larger
macrosystem (e.g., cultural values, societal norms).
According to this theory, interactions between
various  systems influence an individual's
development and behavior. This theory could help us
understand how various ecological factors, such as
family dynamics, peer interactions, and community
norms, which are all considered a reflection of their
socio-demographic profile, influence elementary
school learners' acquisition and manifestation of
DepEd core values. By taking an ecological
approach, this study will examine the complex
interplay of various levels of influence and their
impact on pupil behavior response.

These theories have offered diverse
perspectives on the factors influencing the behavior
and development of elementary learners in select
schools. By drawing into multiple theoretical
frameworks, this study can offer and develop a more
comprehensive and fresh understanding of the
complex processes underlying the integration of
DepEd core values and their effects on learner
behavior response in elementary schools in the
Province of Sultan Kudarat, Philippines.

Conceptual Framework

This study followed independent-dependent
variable conceptual model. Figure 1 below shows the
conceptual framework of this study, which presents
the relationship between the two correlated
variables- the independent and dependent variables.
In this study, the independent variable is the extent
of the implementation of the DepEd Core Values,
specifically in being Maka-Diyos, Maka-Tao,
Makakalikasan, Makabansa of the grade six learners,
which is anchored on DepEd Order No. 36 series of
2013 also known as the Dissemination of
Department of Education Vision, Mission, and Core
Values (DEPED VMYV).

On the other hand, the dependent variable in
this study comprised the observed behavior of grade
six learners, which includes the demonstration of
interpersonal  skills, showing a sense of
responsibility, collaborative learning, and cultural
sensitivity as patterned from the study of Fabia
(2021).

In this conceptual framework, the
independent variable (DepEd core values) is the
primary factor hypothesized to influence the
observed behavior response of grade six learners,
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with the intervening variable (learners' profiles)
moderating the relationship. The framework
suggests that the learners’ profile, which includes
demographic characteristics such as sex, age,
religion, tribe, income of the parents, and highest
educational attainment of the parents, may interact
with the core values taught by DepEd to shape grade
six learners' behavior response. The study's goal in
examining these relationships is to elucidate how the
integration of core values into the curriculum
influences learners' observed behavior, taking into
account individual and contextual factors.

Independent Variable Dependent Variable

DEPED CORE VALUES BEHAVIOR RESPONSE OF

GRADE SIX LEARNERS
e Maka-Diyos
e Maka-Tao e Demonstration of
o Makakalikasan Interpersonal Skills
e Makabansa e Showing Sense of

Responsibility
e Collaborative Learning
e Cultural Sensitivity

Intervening Variables

PROFILE OF THE LEARNERS

e Sex

o Age

* Religion

e Tribe

e Income of Parents

* Highest Educational
Attainment of the parents

Figure 1. The Conceptual Framework of the Study

Statement of the Problem

This study explored the practices of
Department of Education’s core values and its
implication to the observed behavior of the grade six
learners at San Jose Elementary School, Purok 4
Elementary School, at Sinakulay Elementary School
in North President Quirino, District, President
Quirino, Sultan Kudarat in the school year 2023-
2024.
Specifically, this study has sought responses to the
following questions:
1. What is the profile of the grade six learners, in
terms of:
1.1. sex;
1.2. age
1.3. tribe;
1.4. religion
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1.5. income of parents; and

1.6. highest educational attainment of the parents?
2. To what extent do learners adhere to DepEd core
values, in terms of:

2.1. maka-diyos;

2.2. maka-tao;

2.3. makakalikasan; and

2.4. makabansa?

3. To what extent do grade six learners manifests
behaviors response, in terms of:

3.1. demonstration of interpersonal skills;

3.2. showing sense of responsibility;

3.3. collaborative learning; and

3.4. cultural sensitivity?

4. Is there a significant relationship between the
extent of adherence to DepEd core values and the
extent of the observed behavior of the grade six
learners?

5. Does the profile of the grade six learners
significantly correlate with the observed behavior
response?

6. Does the profile significantly contribute in the
relationship between the DepEd core values
adherence?

Hypothesis

1. There is no significant relationship between the
extent of adherence to DepEd core values and the
extent of behavior response of the Grade six learners;
2. The profile of the grade six learners does not
significantly correlate to the behavior response.

3. The profile of the grade six learners does not
significantly contribute to the DepEd core values
adherence.

II. METHODOLOGY

Scope and Delimitations

The study focused exclusively on the
implementation of the core values of the Department
of Education and its influence on the observed
behavior response exhibited by grade six learners.
The study was conducted within the premises of San
Jose Elementary School, Purok 4 Elementary School,
and Sinakulay Elementary School in North President
Quirino District, President Quirino, Sultan Kudarat,
Philippines, during the academic year 2023-2024.
The research shed light on the relationship between
adherence to DepEd core values and learners’
observed behavior responses.
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The respondents of the study comprised
Grade 6 learners who have been officially enrolled at
the school and have demonstrated instances of
misbehavior within the classroom setting. Utilizing
a translated questionnaire and with the assistance of
subject teachers, these Grade 6 learners has
answered the survey items tailored to the objectives
of the research.

By examining how the core values of the
Department of Education are integrated into the
classroom and how they correlate with the observed
behavior response of grade six learners, the study
endeavors to contribute insights into the
effectiveness of values-based education in shaping
behavior among learners.

Operational Definition of Terms

To guide readers on the concept and
discussion of this study, the following words are
defined operationally:

Age refers to the length of time that a person has
lived or something existed.

Collaborative Learning refers to the skill of
the Grade six in how they participate in all group
activities. In this study, this is used as a dependent
variable to see how the DepEd Core Values improve
this skill among Grade six learners that will be used
in their holistic development.

Cultural Sensitivity refers to the skill of the
learners on how they respect culture amidst diversity.
In this study, this is used as a dependent variable to
see how the DepEd Core Values improve their sense
of cultural sensitivity.

DepEd Core Values refer to the values, such
as being Maka-Diyos, Makatao, Makakalikasan; and
Makabansa, set by the Department of Education,
which is intended and mandated to be ingratiated in
the teaching-learning process. This is also the
independent variable in this study, which the
researcher tries to correlate with the observed
behavior of the grade six learners.

Highest Educational Attainment refers to the
highest level of education completed by either the
parents or individual. It is used to assess social status
and considered a proxy of factors related to cognitive
stimulation in the home environment.

Income of parents refers to the wages and
salaries self-employment income, government
transfer payments, investment income.
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Interpersonal skills refer to the skills of grade
six learners, such as how to deal and mingle with
people in a diverse context. In this study, this
variable will be used as a dependent variable to see
how the DepEd Core Values improve this skill
among grade six learners.

Makabansa pertains to a core value described
by learners’ sense of national identity and
responsibility as Filipino citizens. It is demonstrated
through their appreciation of Filipino culture, respect
for national symbols, and active involvement in
school or community programs that promote
nationalism and civic engagement.

Maka-Diyos refers to the Ilearners'
demonstration of faith, respect for religious beliefs,
and moral integrity in their daily actions. This
includes their ability to show kindness, honesty, and
gratitude, as observed in their interactions with peers,
teachers, and family members.

Makakalikasan refers to the core value on
students' awareness and responsible actions toward
environmental preservation. It includes proper waste
disposal, participation in school-led environmental
activities, and promoting sustainability through
simple habits such as conserving water and
electricity.

Maka-Tao pertains to the core value
described by learners’ ability to exhibit empathy,
respect, and fairness in dealing with others. It is
reflected in their willingness to help classmates,
resolve conflicts peacefully, and uphold the dignity
of every individual regardless of differences.

Observed Behavior refers to visible actions,
reactions, or conduct displayed by Grade six learners
within the school environment of San Jose
Elementary School, Purok 4 Elementary School, and
Sinakulay Elementary School in North President
Quirino District, President Quirino, Sultan Kudarat
during the academic year 2023-2024.

Religion refers to a relation to what the
regards as holy, sacred, absolute, spiritual divine or
worthy of especial reverence; worship moral conduct
right belief and participation.

Sense of Responsibility refers to the skills of
grade six learners to become responsible in all
academic undertakings. In this study, this indicator
will be used as a dependent variable to see how the
DepEd Core Values improve these values among
Grade six learners.
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Sex refers to the biological differences
between males and females often related to
reproductive functions. It can involve the physical
differences in reproductive organs, chromosomes
and hormones. It is used as intervening variable in
the study.

Tribe refers a social division in traditional,
society consisting families linked by social
economic religious or blood ties with a common
culture and dialect.

Research Design

The study utilized a quantitative research
approach, specifically employing a descriptive-
correlational method to examine the relationship
between learners' adherence to DepEd Core Values
and their observed behavioral responses. This
approach is appropriate for investigating the degree
of association between variables without
manipulating them, allowing researchers to describe
patterns and relationships as they naturally occur
(Fraenkel et al., 2019). The descriptive aspect
enabled the identification of trends in learners’
adherence and behavior, while the correlational
component determined the strength and direction of
their relationship.

Locale of the Study

This study was conducted at select schools,
namely, San Jose Elementary School, Sinakulay
Elementary School, and Purok 4 Elementary School
at Barangay Tinaungan, Municipality of President
Quirino, Sultan Kudarat, during the school year
2023-2024. The selection of San Jose Elementary
School, Sinakulay Elementary School, and Purok 4
Elementary School in Barangay Tinaungan,
Municipality of President Quirino, Sultan Kudarat,
is justified by the accessibility, diversity, community
relevance, collaborative opportunities, and ethical
considerations inherent in these locales, all of which
contribute to the robustness and applicability of the
study. The researcher proposed that these schools be
part of this research endeavor because there is a
pressing issue concerning the cultivation of core
values among grade six learners in this particular
district. With the increasing recognition of the
importance of character education in shaping holistic
development, there is a need to explore how the
integration of core values into the curriculum
influences demonstrations among learners.
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Respondents of the Study

The respondents of the study were grade six
learners at San Jose Elementary School, Purok 4
Elementary School, and Sinakulay Elementary
School in North President Quirino District, President
Quirino, Sultan Kudarat in the school year 2023-
2024. The selection of these learners relies on the
fact that they have been in elementary school for
more than five years, and these years arguably have
molded their core values in them.

A total of 96 grade six learners were taken as
part in this study. This group of learners was found
to be facing problems in their behavior due to various
factors. The inclusion criteria for this study ensure
the selection of relevant respondents who can
provide meaningful insights into the behavioral
challenges and psychosocial needs of Grade Six
learners.

To qualify, learners must be currently
enrolled at San Jose Elementary School, Sinakulay
Elementary School, or Purok 4 Elementary School in
Barangay Tinaungan, Municipality of President
Quirino, Sultan Kudarat, during the school year
2023-2024. They should have been identified by
teachers or school administrators as exhibiting
behavioral challenges and must express their
willingness to participate, supported by parental
consent and personal assent. These learners, having
spent nearly five years in their respective schools, are
well-known to their teachers in terms of behavior.
The pandemic significantly influenced their
behavioral aspects, necessitating the implementation
of a psychosocial program to support their mental
well-being. Studies, such as that of Lee et al. (year),
have demonstrated the connection between behavior
and academic performance among middle school
learners, emphasizing the importance of addressing
behavioral concerns to improve learning outcomes.

Table 1. Profile of the Selected Schools in President Quirino as of 2024.

Name of the School Population the Grade Six Learners

San Jose Elementary School 24
Purok 4 Elementary School 17
Sinakulay Elementary School 55
Total 96
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Research Instruments

This study employed adapted questionnaires.
The research instrument was divided into four major
parts. Part I focused on the socio-demographic
information of the respondents. This section
collected basic demographic data such as age, sex,
tribe, religion, parental income, and the highest
educational attainment of the parents.

Part 11 addressed the DepEd core values
adherence of the learner-respondents and was
adopted from De Guzman (2020). This section
assessed the respondents’ adherence to the core
values implemented by the Department of Education.
The indicators included Maka-Diyos, Makatao,
Makakalikasan, and Makabansa. The questionnaire
was answered using a Likert scale, which captured
the learners’ self-perceptions in relation to these core
values.

Part III focused on the extent of behavior
response and was adopted from Fabia (2021). This
section gathered information from the respondents
regarding their demonstration of interpersonal skills,
sense of responsibility, collaborative learning, and
cultural sensitivity. These behavioral indicators
aimed to reflect how learners translated values into
observable actions in various school and social
contexts.

To ensure the reliability and validity of the
research instruments, expert validation and
reliability testing were conducted. Five experts were
invited to evaluate the content of the survey
questionnaire. The questionnaires were pilot tested
to ascertain their effectiveness. These processes
ensured that the instruments were both valid and
reliable and that they truly captured the crux of the
matter in this proposed thesis.

Finally, the rating scale below was employed
to determine the extent of adherence to the DepEd
Core Values, which was adopted from De Guzman
(2020). This scale served as a standardized measure
for interpreting the responses and guiding the
subsequent analysis of learner adherence levels.

Data Gathering Procedure

The researcher followed a systematic process
that was beneficial to the study. First, a letter of
approval for the conduct of the research was sought
from the Department of Education Schools Division
Superintendent and the Graduate School Dean. After
obtaining the approval from these two authorities,
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another letter of permission was sent to the principals
of the selected schools. Upon receiving approval,
informed consent and assent forms were provided to
all the Grade Six learners. While doing so, the
researcher also sought parental consent to ensure that
parents permitted their children to participate in the
study (Karugasik, 2016).

Second, the adoption and preparation of the
instruments—such as survey questionnaires and
rating scales from different researchers and
authors—took place. It was imperative that these
questionnaires be subjected to validation and
reliability testing; thus, the researcher ensured that
these procedures were conducted in a timely and
accurate manner, adhering to the required research
standards.

Third, the selection of respondents was
carried out using a relevant sampling technique
based on the needs and objectives of the study.
Subsequently, the survey questionnaires were
administered and collected according to the approval
of the School Head and the availability of the
learners, teachers, and parents. This ensured ethical
compliance, minimal disruption to school activities,
and meaningful data collection for the study.

Seek Approval to conduct the study from Graduate
College School Dean and DepEd Authorities

Approve for School Head

Selection of the Research Respondents
(FParents, Grade Six Learners, and Teachers)

Samnline Techniane

Retriewval of the data on

§ led
Grade Six learners at San Jose Elementary School,
Purok 4 Elementary School, and Sinakulay
Elementary School during the school year 2023—
2024 were included as part of the study. The chosen
sampling technique was appropriate because it
allowed for a thorough examination and analysis of
the entire population of Grade Six learners in the
above-mentioned  schools, thereby providing
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accurate estimates and averages for various
parameters.
According to Laerd (2012), total

enumeration sampling is a type of purposive
sampling technique where the researcher chooses to
examine the entire population (i.e., the total
population) that possesses a particular set of
characteristics. In sampling, units refer to the
elements that make up the population. These units
may be people, cases (e.g., organizations,
institutions, countries), pieces of data, and so forth.
In most applications of total population sampling,
these units are people.

Moreover, Yadav et al. (2024) asserted that
when researchers aim to collect data from all
individuals, the system of data collection is called
complete enumeration or census. Since this study
required information about every Grade Six learner
in the selected schools, there was a need for a census
approach; thus, total enumeration sampling was
utilized. However, Yadav et al. also noted that using
this technique required considerable time, money,
and manpower. Therefore, the researcher allotted
ample time and prepared the necessary financial
resources and workforce to ensure that data
gathering was conducted efficiently and with
precision.

Statistical Treatment

Along with the completion of the study, data
were organized, tabulated, analyzed, and interpreted
using reliable and relevant statistical methods. First,
frequency and percentage were used to describe the
gathered  socio-demographic  profile of the
respondents. Second, the mean was computed to
analyze the responses regarding the extent of
adherence to the DepEd core values and the extent of
the observed behavior of the Grade Six learners.

Furthermore, regression analysis was utilized
to examine the potential relationships between
various factors in the study. Specifically, it was
employed to determine whether the profile variables
of Grade Six learners significantly correlate with
their observed behavioral responses (Field, 2018).
Additionally, the analysis assessed whether these
learner  profile  characteristics  significantly
contribute to the relationship between their
adherence to the Department of Education (DepEd)
core values and their actual behavior, thus
establishing the predictive value of these variables
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(Creswell & Creswell, 2018). Finally, regression was
used to identify any significant correlation between
the extent of learners’ adherence to the DepEd core
values and the extent of their observed behaviors,
thereby offering insights into how value
internalization influences behavior manifestation in
the classroom (Fraenkel, Wallen, & Hyun, 2019).

Regression analysis allows researchers to
model how changes in independent variables affect
a dependent variable. Also, multiple regression used
when multiple independent variables are included to
explain or predict changes in the dependent variable.
In the interpretation the regression coefficient
quantifies the expected change in the dependent
variable for a one-unit change in the independent
variable, holding other variables constant.

III.RESULTS AND DISCUSIONS

THE FOLLOWING ARE THE RESULT DATA GATHERED,
ANALYSE AND DISCUSSIONS

The demographic profile of the 96 Grade Six
learners from selected elementary schools in Sultan
Kudarat reveals a slightly higher proportion of males
(52%) compared to females (48%), consistent with
studies highlighting gender-related trends in rural
education (Ahmed & Akter, 2021). The majority
(70%) are aged 11, aligning with national age-grade
standards (DepEd, 2020), while tribal representation
is predominantly Maguindanaoan (76%), illustrating
cultural diversity within the cohort. Most learners
(75%) 1identify as Muslim, reflecting regional
religious demographics (PSA, 2020).
Socioeconomic data shows that 82% of learners
come from households earning between Php3,000—
Php10,000 monthly, indicative of widespread
financial hardship, further supported by UNESCQO’s
findings on poverty and educational access (2021).
In terms of parental education, over half are high
school graduates (51%), while only 3% hold college
degrees, mirroring national patterns of limited higher
education attainment in rural areas due to economic
and systemic barriers (PSA, 2022). Collectively,
these findings underscore the interconnected
influences of sex, age, culture, religion, income, and
parental education on learners' educational contexts
and opportunities.
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Table 2. Summary Result of the Extent of the adherence of DepEd Core

Values
Indicator Mean SD Description
Makabansa 471 021 Strongly Agree
Makakalikasan 466 0.26 Strongly Agree
Maka-Diyos 465 029 Strongly Agree
Maka-Tao 464 023 Strongly Agree
Section Mean 467 019 Strongly Agree

Table 2 presented the extent of adherence to
DepEd  Core  Values, with  respondents
demonstrating consistently strong agreement across
all indicators. The highest mean score was observed
for Makabansa (M = 4.71), followed closely by
Makakalikasan (M = 4.66), Maka-Diyos (M = 4.65),
and Maka-Tao (M = 4.64), yielding an overall
section mean of 4.67 (SD = 0.19), indicative of
strong adherence. These findings suggest a deep

internalization of institutional values among
respondents.

Supporting  literature  reinforces  the
significance of these results. Cabuay and

Dimaculangan (2019) found that adherence to
institutional values enhances organizational culture
and stakeholder engagement, while Santos and
Reyes (2020) highlighted their role in fostering
social responsibility, national identity, and improved
educational outcomes. Collectively, these findings
affirm the integral role of DepEd Core Values in
shaping ethical, civic, and educational development.

Table 3. Summary result of Extent of the observed behavior of the Grade

Six learner
Indicators Mean SD  Description
Demonstration of Interpersonal Skills 472 023 Aways Manifested
Showing Sense of Responsibility, 469 025 Always Manifested
Collaborative Learning 468 022 Aways Manifested
Cultural Sensitivity 465 023 Aways Manifested
Section Mean 468 0.19 Always
Manifested

Table 3 presents a summary of the extent to
which Grade Six learners demonstrated key social
behaviors, namely interpersonal skills, sense of
responsibility, collaborative learning, and cultural
sensitivity. All indicators received high mean scores
(M = 4.65-4.72), with standard deviations ranging
from 0.22 to 0.25, and were uniformly described as
"Always Manifested," yielding an overall section
mean of 4.68 (SD = 0.19). These findings suggest a
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consistently high level of observed positive behavior
among learners, reflecting the effectiveness of the
educational environment in fostering essential social
and emotional competencies. Supporting literature
affirms the significance of such skills in early
education, with Webster-Stratton et al. (2018)

emphasizing their role in long-term social
competence and academic success, while Arslan and
Demirtas  (2020) highlight the benefits of

collaborative and culturally responsive learning in
promoting inclusivity and peer engagement.

Table 4. Regression Analysis between the Grade Six Learners' Extent
of Adherence to Core Values and their Observed Behavior in
Demonstration of Interpersonal Skills
Independent Std.

Variables B Error 8 t vaﬁue Interpretation
(Constant) 0.855 0.422 2.027 .046
Maka-Diyos 0.015 0.068 0.019 0.22 .826 Not significant.
Makatao 0.009 0.088 0.009 0.105 .916 Not significant.
Statistically
Makakalikasan 0.312 0.074 0.369 4.21 .000  Significant
Makabansa 0.486 0.099 0.446 4.904 Statistically
.000  Significant

Notes: R?=.510, F(4,91)=25.706, p=.000

The regression analysis reveals that among
the four core values—Maka-Diyos, Makatao,
Makakalikasan, and Makabansa—only
Makakalikasan and Makabansa significantly predict
Grade Six learners’ demonstration of interpersonal
skills, with the model explaining 51% of the variance
(F(4,91) = 25.706, p < .001). This finding supports
Musa (2019), who noted the consistent integration of
Makabansa among learners, and aligns with Narvaez
and Lapsley’s (2018) argument that values such as
integrity and  honesty—central to  civic
engagement—are vital for fostering ethical behavior
and leadership. Additionally, Cuadro-Gordillo et al.
(2021) emphasize that promoting integrity within
schools  enhances  self-regulation, academic
performance, and interpersonal trust. The results
highlight the critical role of civic and environmental
values in nurturing interpersonal competence,
underscoring the importance of integrating
Makabansa and Makakalikasan in values education
to support learners' holistic development.
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Table 5. Regression Analysis between the Grade 6 Learners' Extent of
Adherence to Core Values and their Observed Behavior in Showing
Sense of Responsibility

Independent Std. p-
B t Interpretation
Variables Error value
(Constant) 1.113 0.486 2291 .024
Maka-Diyos 0.036 0.078 0.042 0.463 .644 Not significant.
Makatao 0.023 0.102 0.022 0.229 .820 Not significant.
Statistically
Makakalikasan 0.469 0.085 0.517 5.505 .000 significant.
Makabansa ~ 0.236 0.114 0.202 2.064 Statistically
.042 significant.

Notes: R?=.435, F(4,91)=19.310, p=.000

The regression analysis revealed that among
the core values assessed—Maka-Diyos, Makatao,
Makakalikasan, and Makabansa—only
Makakalikasan (B =0.517, p <.001) and Makabansa
(B=10.202, p =.042) significantly predicted Grade 6
learners' observed sense of responsibility, with the
model explaining 43.5% of the variance (Adj R* =
435, F(4,91) =19.310, p <.001). This suggests that
environmental consciousness and nationalistic
behavior are strongly associated with responsible
conduct in learners. These findings align with
Lickona’s (2019) assertion that responsibility and
respect are foundational to character development,
and with Berkowitz and Bier’s (2020) emphasis on
the role of consistent value modeling in fostering
social-emotional competence. Moreover, Garcia and
Bual’s (2022) study supports the prominence of
Makakalikasan and Makabansa in students’
awareness and practice, reinforcing their influence
on responsible behavior.

Table 6. Regression Analysis between the Grade 6 Learners' Extent of
Adherence to Deped Core Values and their Observed Behavior in
Collaborative Learning

Independent Std. p-
t Interpretation

Variables Error value

(Constant) 1.491 0.461 3233 .002
Maka-Diyos -0.019 0.074 -0.025 -0.257 .798 Not significant.
Makatao 0.082 0.096 0.087 0.854 .396 Not significant.
Statistically
Makakalikasan ~ 0.263 0.081 0.326 3251 .002  significant.
Statistically
Makabansa 0.352 0.108 0.339 3.251 .002 significant.

Notes: R?=.356, F(4,91)=14.114, p=.000

The regression analysis revealed that among
the DepEd core values, only Makakalikasan and
Makabansa significantly predicted Grade 6 learners'
observed behavior in collaborative learning (t =
3.251, p =.002), with the model explaining 35.6% of
the variance (Adj R? = .356, F(4,91) = 14.114, p <
.001). While Maka-Diyos and Makatao showed no
significant relationship, the findings affirm that
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environmental consciousness and nationalism play
crucial roles in fostering effective group interaction
among students. Supporting literature underscores
that civic engagement and community involvement
enhance social responsibility, cooperation, and
leadership (Sax, 2009; Benson et al., 2021; Garcia &
Weiss, 2023), aligning with Betonio’s (2023) study,
which observed high adherence to these core values
among learners, suggesting their influence on
collaborative classroom behavior.

Table 7. Regression Analysis between the Grade 6 Learners' Extent of
Adherence to Core Values and their Observed Behavior in Cultural

Sensitivity
Independent Std. - .
Vaﬁables Error B t vaﬁue Interpretation
(Constant) 1.197 0452 2646 010
Maka-Diyos -0.098 0.073 -0.124 -1.35 .180 Not significant.
Makatao 0.277 0.095 0278 2927 .004 Not significant.
Statistically
Makakalikasan ~ 0.398 0.079 0471 5.017 .000 significant.
Statistically
Makabansa 0.162 0.106 0.149 1526 130 significant.

Notes: R?=.436, F(4,91)=19.387, p=.000

The regression analysis revealed that the core
values of Makakalikasan (B = 0.471, p = .000) and
Makabansa (f = 0.149, p =.130) significantly predict
Grade 6 learners' cultural sensitivity, with
Makakalikasan emerging as the strongest positive
predictor. Although Makatao showed a moderate
influence (B =0.278, p=.004), it was not statistically
significant, while Maka-Diyos had no meaningful
contribution (B = -0.124, p = .180). The model
accounts for 43.6% of the variance in cultural
sensitivity (Adj. R? = .436; F(4,91) = 19.387, p =
.000), indicating a moderately strong predictive
relationship. These findings align with prior studies,
such as De Leon and Oco (2024), which underscore
the role of external factors like parental support in
fostering core values—particularly Makabansa—
among learners. Additionally, existing literature
(Eisenberg et al., 2021; Li & Lu, 2023) emphasizes
empathy as foundational to prosocial behavior and
inclusive education, suggesting that value-driven
and empathetic learning environments can enhance
social harmony, emotional well-being, and cultural
sensitivity in schools.

The results of the regression analyses across
four behavioral domains—interpersonal skills, sense
of responsibility, collaborative learning, and cultural
sensitivity—demonstrated a consistent pattern: none
of the demographic variables (age, sex, religion,
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educational attainment, monthly income of parents,
and tribe) significantly predicted students’ behavior
responses in these areas. Despite the statistical
significance of the constant terms in all models,
indicating the presence of baseline behavioral
tendencies, the independent variables individually
failed to contribute meaningful explanatory power.
This suggests that demographic characteristics may
have limited influence on the behavioral outcomes
examined within the study's context.

These findings align with existing literature
emphasizing the limited role of basic demographic
variables in shaping behavioral development in
primary-aged children. Previous studies by Aranda
Vega et al. (2023), Martinez et al. (2020), and
Cagatan and Quirap (2024) similarly reported weak
or non-significant associations between
demographics and social or collaborative behaviors,
while scholars such as McLoyd and Quintana (1998)
have stressed the greater importance of experiential,
social, and environmental influences during early
development. Collectively, the evidence underscores
the need to explore broader psychosocial and
contextual factors—beyond static demographic
attributes—when assessing the formation of
interpersonal, responsible, collaborative, and
culturally sensitive behaviors in children.

Table 8. Regression Analysis between the Grade 6 Learners' Profile and
Extent of Adherence to Core Values of Maka-Diyos

Coefficients Standard tStat P-value
Error

Intercept 4.35 0.60 7.22 0

Age 0.02 0.05 0.41 .684
Sex -0.07 0.06 -1.15 253
Religion 0.10 0.10 0.97 .336
Educational Attainment 0.09 0.05 1.72 .089
Monthly Income of Parents -0.02 0.03 -0.73 470
Tribe 0.00 0.07 0.02 .983

Notes: R?=.036, F(6,89)=1.590, p=.142

The regression analysis demonstrated that
Grade 6 learners’ demographic profiles—age, sex,
religion, parental education, income, and tribal
affiliation—do not significantly predict their
adherence to the DepEd core value of Maka-Diyos
(R? =.036, F(6,89) = 1.590, p = .142). None of the
individual predictors reached statistical significance
(p > .05), though parental educational attainment
approached marginal significance (B = 0.09, p =
.089), suggesting a possible but inconclusive
positive influence. These findings imply a weak
explanatory power of demographic variables alone
in accounting for learners’ spiritual and moral
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alignment, pointing to the need for broader
psychosocial and educational factors in value
formation.

The results align with Eccles and Roeser’s
(2011) conclusion that demographic factors exert
limited and context-dependent influence on youth
development, and support Khan’s (2021) argument
that value integration in education occurs more
effectively through structured curricular and co-
curricular activities. This also echoes Nuevo’s
(2016) findings that values such as godliness and
patriotism are only moderately embedded in formal
instruction, indicating that more robust and
intentional integration—through both “direct” and
“open” paths—is needed to foster deeper
internalization of core values like Maka-Diyos.

Table 9. Regression Analysis between the Grade 6 Learners' Profile
and Extent of Adherence to DepEd Core Values of Maka-tao

Standard P-
Coefficients Error tStat value
Intercept 4171 0.49 8.57 0
Age 0.0436 0.04 0.84 403
Sex 0.02017 0.05 0.37 710
Religion -0.046 0.08 045 651
Educational Attainment 0.056 0.04 1.25 213
Monthly Income of Parents ~ 0.02 0.03 0.79 431
Tribe -0.03 0.05 050 621
Notes: R?=0.01, F(6,89)=0.988, p=.50
The regression analysis explored the

relationship between selected personal factors of
Grade 6 learners and their adherence to the
Department of Education's Maka-tao core value.
With an R? of 0.01 and an overall model p-value of
0.50, the analysis revealed no statistically significant
predictive power of the variables—age, sex, religion,
parents’ educational attainment, income, and tribe—
on adherence to this core value. Each variable’s p-
value exceeded the 0.05 threshold, affirming their
lack of individual significance, although the
intercept was significant, indicating a generally high
baseline adherence level across all groups.

These findings suggest that demographic
factors do not meaningfully influence learners’
commitment to Maka-tao values, implying that such
values may be internalized more through
institutional or cultural means rather than personal
characteristics. This aligns with broader educational
aims that view core values as instruments for moral
develonment and societal transformation (Falade &
Table 11. Regression Analysis between the Grade 6 Learners' Profileand s

Extent of Adherence to DepEd Core Values of Makabansa

Standard
Coefficients  Emor  tS&tat P-value
Intercept 515 045 1149 0000
004 004 098 033

Age
Fa nnd falay |

FsWatal lalmial
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foundational elements of civic education and
national identity, as emphasized by Malilong-Isberto
(2009).

Table 10. Regression Analysis betwaen the Grade 6 Learners' Profile and
Extent of Adherance to DepEd Core Values of Makakalikasan

Standard

Coefficients  Error t Stat  P-value
Intercepi 453 055 848 0000
Age 0.00 005 003 0978
Say 0.0z 005 035 07
Religion 015 008 161 0110
Educational Attainment 005 005 115 025
Manthly Income of Parents 0.06 003 202 0046
Triba .06 oog 100 03%

Notes: Ri=0.010, F(6 89)=1.152 p=33%

The regression analysis examined the
relationship between Grade 6 learners’ demographic
profiles and their adherence to the DepEd core value
of Makakalikasan. The overall model was not
statistically significant (F(6, 89) = 1.152, p = .339;
R? = 0.010), indicating that the collective influence
of factors such as age, sex, religion, parental
education, income, and tribal affiliation did not
meaningfully predict environmental values. Among
individual predictors, only parental income showed
a statistically significant yet modest positive
association (B = 0.06, p = .046), suggesting that
learners from higher-income families may show
slightly greater adherence to environmental values,
possibly due to better access to resources or
environmental education.

These findings align with previous studies
suggesting limited internalization of
environmentalism among Filipino youth. Castillo et
al. (2016) noted only moderate environmental pride,
pointing to a superficial valuing of ecological
concerns. Nuevo’s (2016) work further emphasized
that environmentalism is the least practiced of the
core values, potentially due to a lack of direct
mnstructional focus. Therefore, while individual
characteristics minimally influence environmental

values, the study wunderscores the need for
educational systems to authentically integrate
environmental consciousness across cognitive,

affective, and behavioral domains to promote deeper
ecological stewardship.
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The regression analysis examined the
influence of selected demographic factors—age, sex,
religion, parents’ educational attainment, monthly
income, and tribal affiliation—on Grade 6 learners’
adherence to the DepEd core value of Makabansa,
which promotes patriotism and civic responsibility.
Results revealed that the overall model was not
statistically significant (F(6,89) = 0.517, p = .794),
with an R? of only 0.031, indicating that these
personal variables accounted for just 3% of the
variance in adherence. None of the individual
predictors reached significance (all p-values > .05),
suggesting that demographic characteristics do not
meaningfully predict learners’ commitment to
national values.

These findings imply that the formation of
patriotic values in learners is likely influenced more
by contextual or institutional factors, such as
educational programs, teacher engagement, or peer
interactions, rather than by individual demographic
attributes. In line with the Governance of Basic
Education Act of 2001 (R.A. 9155), which
underscores the role of basic education in fostering
responsible and patriotic citizens, the results
highlight the crucial responsibility of schools and
educators in actively cultivating nationalistic values
through structured guidance and holistic learning
environments.

V. CONCLUSIONS

The study concluded that understanding
learners' core values and behavioral responses 1s vital
to promoting holistic development and a conducive
learning environment. The Grade Six learners
demonstrated high adherence to the DepEd Core
Values—Maka-Diyos, Maka-Tao, Makakalikasan,
and Makabansa—with an overall section mean of
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4.67, indicating consistently strong value orientation.
Similarly, learners exhibited high Ilevels of
behavioral responses across interpersonal skills,
sense of responsibility, collaborative learning, and
cultural sensitivity, all within the "Always
Observed" category.

A strong positive correlation was established
between the extent of adherence to DepEd Core
Values and the learners' behavioral responses,
suggesting that higher value alignment fosters more
positive behavioral outcomes. Socio-demographic
variables, including monthly income, sex, and
parental educational attainment, were found to have
no significant effect on either adherence to core
values or behavioral performance.

In summary, the findings affirm that
instilling core values in learners significantly
contributes to the development of desirable
behaviors, regardless of their socio-demographic
backgrounds. This underscores the importance of
continued emphasis on values education in shaping
well-rounded, socially responsible students.

In the light of the findings and conclusion of
the research study, the following are recommended:
1. Sustain the DepEd order on accepting

learners regardless of their profile and the
community is observed to be educated.
2. Curriculum developers may sustain the

practices on core values such as Maka-Diyos, Maka-
Tao, Makakalikasan, and Makabansa.

3. Teachers may receive ongoing professional
development to equip them with effective strategies
for embedding core values into their teaching
practices. Emphasis may be placed on creating a
classroom environment that models and rewards
respect, honesty, empathy and community
cooperation. Teachers may also be encouraged to
collaborate with parents and the community to
support learners’ values formation.

4. Parents may continuously, and actively,
engage in their children’s education by reinforcing
the core values taught at school. They can model
respect, responsibility, and empathy at home and
support school initiatives that promote these values.
5. The school administrators may consider
other strategies in improving learners’ behaviour
other than respecting their parents to show such to
the learners. It may include activities and projects
that foster interpersonal skills, responsibility,
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collaborative learning,
among learners.

6. The core values can be enhanced through the
teachers since their profiles are not indicators or
having good core values.

7. Future researchers may explore the long-
term impact of adherence to DepEd Core Values on
learners’ academic  success and  personal
development. Studies may also investigate effective
methods for integrating values education into
different subject areas and the role of family and
community in reinforcing these values.

and cultural sensitivity
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