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Abstract

The Early Grade Reading Assessment (EGRA) is a diagnostic tool designed to evaluate foundational literacy skills
among children in the early grades of primary school. It aims to assess key reading competencies, including letter knowledge,
word recognition, reading fluency, and comprehension, through a series of tasks that reflect the developmental stages of reading
acquisition. EGRA helps identify specific areas where students are struggling, allowing educators, policymakers, and
stakeholders to make informed decisions about targeted interventions. The assessment is widely used in various countries to
inform literacy programs, monitor educational progress, and improve teaching strategies. By providing a clear understanding of
students' literacy levels, EGRA plays a crucial role in enhancing early education systems and fostering the development of
essential reading skills in young learners. The study concludes that the respondents, including school heads and teachers from
eleven schools in the District of West Lebak, exhibit strong competency and a thorough understanding of the various phases of
the Early Grade Reading Assessment (EGRA). Their readiness and resilience in implementing the program have resulted in an
overall excellent rating. Furthermore, school heads play a crucial role in supporting teachers by ensuring the availability of
essential resources, including EGRA toolkits and reading materials tailored for slow, struggling, and advanced readers. This
proactive support significantly enhances the program's effectiveness and sustainability.
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I. INTRODUCTION

"Early = Grade Reading  Assessment (EGRA)
Implementation and Effectiveness in West Lebak District."
This study seeks to explore and evaluate how early reading
skills are developed and assessed among young learners in
primary education, focusing on five key areas: alphabetic
principle, phonemic awareness, vocabulary, fluency, and
reading comprehension, as outlined by the EGRA
framework (RTT International, 2016).

The relevance of this study stems from growing
concerns about reading proficiency in the early grades,
particularly in the Philippines. According to a UNICEF
report and other related studies, many Filipino students have
been found to lack foundational reading skills, a situation
worsened by the learning disruptions caused by the COVID-
19 pandemic (De Vera, 2022). This study is crucial in
identifying gaps and evaluating the effectiveness of existing
reading assessment tools to inform better instructional
practices.

The research is grounded in the understanding that
reading is not merely a cognitive process but also a
sociocultural activity, as emphasized by Guthrie and
Wigfield (2000). Moreover, cultural background, family
values, and gender differences—highlighted by Comber
(2004) and Thompson (2002)—further influence a child's
learning experience and outcomes. The role of home support,
particularly parental involvement in reading routines, also
emerged as a key factor in a child’s reading development.

Statement of the Problem

The study aimed to determine the extent of
implementation of Early Grade Reading Assessment (EGRA)
and its effectiveness in West Lebak District. Specifically, the
study sought to answer the following research questions:

1. To what extent is the perception of school heads and
teachers regarding the implementation of EGRA in
terms of:

1.1 alphabetic principles;

1.2 phonetic awareness;

1.3 vocabulary;
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1.4 fluency; and,

1.5 comprehension?

2. To what extent is EGRA effective in schools based on

pre-COVID results in the following areas:
2.1 orientation to print;
2.2 letter name knowledge;
2.3 letter sound knowledge;
2.4 initial sound identification;
2.5 familiar word reading;
2.6 invented word decoding;
2.7 oral passage reading;
2.8 reading comprehension;
2.9 listening comprehension; and,
2.10 dictation?

3. Is there a significant relationship between the
perceptions of school heads and teachers regarding the
implementation and effectiveness of EGRA in school based
on pre-Covid results?

4. Is there a significant difference in the implementation
of EGRA when categorized by respondents?

5. What are the issues and concerns for the improvement
of the program?

II. METHODOLOGY

This study employed a Descriptive Evaluation Research
Design to assess the implementation and effectiveness of the
Early Grade Reading Assessment (EGRA) in the West
Lebak District. This approach is suitable for evaluating
educational programs, as it allows for the systematic
collection, analysis, and interpretation of data to describe
current practices, identify areas for improvement, and
determine outcomes. By examining both perceptions and
assessment results, the research aims to provide a holistic
view of EGRA's impact on early literacy development.

Data were gathered using structured survey questionnaires
distributed to 11 school heads, 79 teachers, 33 parents, and
36 pupils across 11 elementary schools. The questionnaire
utilized a 5-point Likert scale and focused on two main
dimensions: the implementation of EGRA (e.g., alphabetic
principle, phonemic awareness, vocabulary, fluency,
comprehension) and its effectiveness (e.g., oral passage
reading, dictation, reading/listening comprehension).

Additionally, wvalidation was ensured through expert
review by education professionals and pilot testing in a non-
participating school. The reliability of the instrument was
established using Cronbach’s Alpha.

The gathered data were encoded and analyzed using
Microsoft Excel. Descriptive statistics such as mean and
standard deviation were used to determine the levels of
implementation and effectiveness of EGRA. Inferential
statistics, including the t-test and Mann-Whitney U test,
were used to compare perceptions of school heads and
teachers, while correlation analysis determined relationships
between perceptions and outcomes.

Despite careful planning, the study faced several
limitations:

Limited generalizability due to the localized focus on
West Lebak District.

Potential response bias from self-reported surveys.

Restricted access to pre-pandemic data may affect the
comprehensiveness of the effectiveness evaluation.
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External factors such as COVID-19 disruptions could
influence  reading development and  school-level
implementation.

These limitations were considered in the interpretation of
findings and the formulation of recommendations.

III. RESULTS AND DISCUSSION

This chapter presents the results and interprets the data
gathered for the study Early Grade Reading Assessment
(EGRA) Implementation and Effectiveness in West Lebak
District.

Figure 1

A. Mean Ratings of EGRA Implementation Components
(West Lebak District)

Mean Ratings of EGRA Implementation Components (West Lebak District)
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The visual summary of the main EGRA components rated
by school heads and teachers. As shown:
Phonemic Awareness with the mean results of 4.89 and
Alphabetic Principle with the mean results of 4.88 received
the highest ratings, reflecting strong foundational instruction.

Comprehension with the results of 4.78, while still
excellent, had the lowest score, signaling a need for further
support in higher-order thinking and summarization
strategies.

Figure 2

B. Effectiveness of EGRA in Schools (Pre-Covid)
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The graph presents the effectiveness of the Early Grade
Reading Assessment (EGRA) across various literacy
components before the COVID-19 pandemic.

Highest performance was in Dictation with the mean
results of 5.80, indicating strong skills in listening and
writing words accurately.

Letter-related skills like Letter Name Knowledge, Letter
Sound Knowledge, and Initial Sound Knowledge all scored
above 5.0, showing solid foundational literacy abilities.

Mid-range performance was seen in areas such as
Familiar Word Reading, with the mean results of 4.49,
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Invented Word Reading with the mean results of 4.72, and
Oral Passage Reading with the mean results of 4.97,
indicating moderate success in decoding and fluency.

Lower scores in Orientation to Print, with the mean
results of 2.70, and Reading Comprehension, with the mean
results of 3.40, suggest students struggled with
understanding print concepts and extracting meaning from
text.

Listening Comprehension scored 3.70, indicating partial
success in understanding oral information.

This suggests EGRA was more effective in developing
foundational decoding skills than in fostering comprehension
and print awareness.

Figure 3

C. Correlation between EGRA Components and Literacy

Domains
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The heatmap above visualizes the correlations between
the components of EGRA and various literacy domains
(alphabetic principle, phonemic awareness, vocabulary,
fluency, comprehension, and overall implementation).

Here's a concise breakdown: Significant Negative
Correlations: Familiar Word Reading and Comprehension
with the results of r -0.644, Invented Word Reading and
Comprehension with the results of r -0.725. These indicate a
potential misalignment—students who perform well on
decoding may struggle with comprehension, suggesting the
need to better integrate meaning-focused strategies.

Consistently Positive Trends: Initial Sound Knowledge
shows moderate, positive correlations across all literacy
domains, especially comprehension (r = 0.489), indicating its
foundational importance in reading development. Dictation
also has positive links, notably with comprehension
(r = 0.392) and phonemic awareness (r = 0.312), reinforcing
its value for spelling and auditory processing. Weak or
Negative Correlations: Letter Name Knowledge, Letter
Sound Knowledge, and Orientation to Print show generally
negative correlations, especially with alphabetic principle
and fluency, which may suggest these areas need refined
instruction or better integration into EGRA delivery.

In summary, EGRA appears stronger in foundational
decoding components but less effective in supporting
comprehension, highlighting the need for more balanced
literacy instruction.

Figure 4
D. EGRA Implementation Perception: School Heads vs.
Teachers
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EGRA Implementation Perception: School Heads vs. Teachers
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Here's the bar graph comparing the mean perception
scores of School Heads and Teachers across the EGRA
components. It clearly highlights the noticeable difference in
Phonemic Awareness, where teachers rated it higher, and a
slight edge in Fluency from school heads' perspective.

Summary of Findings — Parents' Issues and Concerns on
EGRA Improvement Table 11 presents feedback from
parents in ten schools regarding their concerns and
suggestions for improving the Early Grade Reading
Assessment (EGRA) program. The analysis is based on
mean scores, standard deviations, and qualitative ratings.

Key Insights:

Universal Agreement: All schools reported mean scores
between 4.47 and 5.00, falling under "Strongly Agree." This
reflects unanimous parental acknowledgment that the EGRA
program can still be improved.

Top-Rated Schools:

SCES: Perfect score (5.00, SD = 0.00), showing
complete agreement among parents.

PES & NIS: Very high scores (4.93) with minimal
variation, suggesting consistent, strong agreement.

Slightly Lower Scores:

AGMES: Lowest mean (4.47) and highest SD (0.924),
indicating more varied concerns, though still strong overall
agreement.

GIS, KES: Mean = 4.67 with relatively higher variation,
suggesting a diversity of views, but still positive.

Standard Deviation (SD) Notes:

Low SD (e.g., SCES, PES, NIS): Shows strong
consistency in parental opinions.

High SD (e.g., AGMES, GIS): Indicates diverse views
among parents, which could reflect different experiences or
concerns about EGRA implementation.

Conclusion:

Across all schools, parents strongly agree that there are
issues and areas for improvement in the EGRA program.
The high agreement level makes it clear that parental input is
crucial in future EGRA development efforts.

Figure 5
E. Parents’ Perceptions of EGRA Program Improvement
(by School)
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Parents' Perceptions of EGRA Program Improvement (by School)
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Here's the bar graph showing the mean ratings (with
standard deviation error bars) for each school. It highlights
the strong overall agreement from parents across all schools
and shows the variation in responses for schools like
AGMES and GIS.

The findings from the study on the implementation of
EGRA in West Lebak District highlight key areas for
improvement and practical application.

Practical Implications:

1. Instructional Enhancement: Strengthening fluency,
comprehension, and foundational reading skills through
targeted strategies will help raise overall literacy
performance.

2. Teacher Development: Professional development
aligned with decoding and comprehension integration can
improve instructional effectiveness and student outcomes.

3. Leadership Collaboration: Regular coordination
between school heads and teachers will ensure consistent
implementation of literacy strategies and shared goals.

4. Parental Engagement: Involving parents through
literacy-based school initiatives will extend learning beyond
the classroom and address parental concerns.

5. Continuous Assessment: Implementing formative
assessments and coaching will help track progress, identify
learning gaps, and refine instruction.

Future Directions:

1. Scalability: Apply findings to develop district-wide
EGRA improvement models.

2. Policy Integration: Inform local education policy for
sustainable literacy reform.

3. Research Expansion: Further studies could explore
longitudinal impacts of enhanced EGRA practices and
investigate correlations between parental involvement and
student performance.

4. By putting these recommendations into practice,
stakeholders can foster a more effective, collaborative, and
responsive early literacy environment.

IV.CONCLUSIONS

THIS STUDY ASSESSED THE IMPLEMENTATION AND
EFFECTIVENESS OF THE EARLY GRADE READING
ASSESSMENT (EGRA) IN THE WEST LEBAK DISTRICT,
FOCUSING ON THE PERCEPTIONS OF SCHOOL HEADS,
TEACHERS, PARENTS, AND STUDENTS REGARDING KEY
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LITERACY COMPONENTS: ALPHABETIC PRINCIPLE, PHONEMIC
AWARENESS, VOCABULARY, FLUENCY, AND COMPREHENSION.

THE FINDINGS REVEALED THAT EGRA IS HIGHLY
EFFECTIVE, WITH ALL COMPONENTS RATED “EXCELLENT”
(OVERALL MEAN = 4.85). PHONEMIC AWARENESS AND
ALPHABETIC PRINCIPLE RECEIVED THE HIGHEST RATINGS,
CONFIRMING  STRONG  FOUNDATIONAL  INSTRUCTION.
HOWEVER, FLUENCY, VOCABULARY, AND COMPREHENSION,
THOUGH STILL RATED HIGHLY, SHOW ROOM FOR
INSTRUCTIONAL ENHANCEMENT.

PRE-COVID RESULTS INDICATE EGRA WAS EFFECTIVE
IN EARLY LITERACY SKILLS LIKE DICTATION AND LETTER
KNOWLEDGE, BUT PRINT ORIENTATION AND READING
COMPREHENSION EMERGED AS WEAKER AREAS,
HIGHLIGHTING THE NEED FOR STRUCTURED READING
STRATEGIES.
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