GEN TEFL Journal Special Issue 1, Vol. 10 30 July 2025 E- ISSN 2520 209X and P-ISSN 2520 6648
Unveiling Challenges Faced by Teachers in Terrain Schools:
Elements of School Hardship Allowance Requalification

Rhesa C. Eiman, Joselyn C. Estrellan, Nancy B. Espacio, Adonis S. Besa
Sultan Kudarat State University, ACCESS EJC Montilla, Tacurong City.

Copyright©2025 by authors, all rights reserved. Authors agree that this article remains permanently open access under the terms
of the Creative Commons Attribution License 4.0 International License

Abstract

Teaching in terrain and remote areas presents unique challenges that significantly affect educators' effectiveness and
students' learning experiences. This phenomenological study explored the teacher’s lived experiences in terrain schools in DepEd
Esperanza III, Sultan Kudarat, aiming for the requalification of schools in School Hardship Allowance (SHA) for the school
year 2024-2025. Using semi-structured interviews and focus group discussions (FGDs), data were analyzed through thematic
analysis. Findings reveal five key themes shaping the teaching experience: (1) Challenges of Terrain Schools, including poor
accessibility, limited infrastructure, and resource constraints; (2) Intrinsic Rewards of Teaching, highlighting personal
fulfillment and student progress; (3) Resource Limitations and Teaching Constraints, emphasizing outdated materials and a
shortage of classrooms; (4) Community and Parental Support, which strengthens school-home collaboration; and (5) Cultural
Integration in Teaching, demonstrating the need for culturally responsive pedagogy. Additionally, the study identified four major
challenges: (1) Limited Infrastructure and Resources, affecting learning conditions; (2) Socio-Economic Struggles, contributing
to student absenteeism; (3) Language and Cultural Barriers, hindering communication and instruction; and (4) Effects of
Educational Challenges on Learning, leading to low motivation and academic struggles. The study underscored the significance
of hardship allowances, professional development, and mental health initiatives to support educators in remote areas. Policy
recommendations include institutionalizing enhanced hardship allowances, improving teacher incentives, strengthening
infrastructure, and fostering community engagement. Future research may explore sustainable incentive models to improve
rural school teacher retention and educational outcomes.
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emphasize the mountainous regions of Nepal,
teachers endure significant difficulties, including
prolonged travel times and inadequate teaching
facilities. These conditions often lead to teacher
attrition and a decline in the quality of education

I. INTRODUCTION

Teaching in terrain schools presents unique
challenges that require targeted interventions to
ensure the well-being and effectiveness of

educators located in remote mountainous areas,
expose teachers to harsh conditions such as difficult
travel, inadequate facilities, and limited resource
access. These challenges underscore the necessity
of school hardship allowances to support teachers'
perseverance and commitment to quality education.

The challenges faced by teachers in terrain
schools are documented as Mulkeen and Chen
(2020) highlight the physical isolation, lack of
infrastructure, and resource constraints in schools
in rural sub-Saharan Africa. As Tytler et al. (2019)

Limited research on how hardship allowances are
structured and whether they adequately address these
struggles, leaving a gap in understanding the
alignment between teacher needs and policy
interventions. Filipino teachers in terrain schools face
comparable difficulties, particularly in far-flung
areas like the Cordillera region and other
geographically isolated and disadvantaged areas
(GIDAs). According to Manalili and Caballero
(2021), these educators encounter logistical
challenges, such as traveling long distances through
rugged terrain, alongside insufficient teaching
materials. The Department of Education has
implemented hardship allowances with the criteria
for distribution have been criticized for failing to
reflect the actual conditions experienced by teachers
(Reyes & Santos, 2022). There are questions about
adequacy of existing policies and their impact on
teacher retention and motivation.
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In South Central Mindanao, terrain schools
in provinces like Sultan Kudarat and Sarangani face
significant issues, like frequent flooding,
underdeveloped infrastructure, and limited access
to educational resources. Teachers in these areas
often report high stress levels due to the demanding
conditions and insufficient financial incentives
(Del Rosario & Gomez, 2023). Limited empirical
data on the effectiveness of hardship allowances in
this region exist, presenting a critical gap in
localized studies that could inform region-specific
policy adjustments.

Magna Carta for Public School Teachers
(RA 4670): This law provides that public school
teachers assigned to hardship areas, including
remote or inaccessible locations, are entitled to
additional compensation or allowances. This aims
to compensate for the extra challenges in reaching
and working in these locations.

Revised Guidelines on Special Hardship
Allowance (SHA): Joint Circular No. 1, s. 2021,
issued by the Department of Budget and
Management (DBM) and the Department of
Education (DepEd), provides updated guidance on
the grant of SHA. This circular ensures that teachers
and school heads in hardship posts, such as those
with difficult terrain or conflict zones, receive
financial support. The allowance can be used to 25%
of their basic monthly salary, depending on the
degree of difficulty (DBM, 2021).

DepEd regularly issues guidelines to
operationalize the provisions under RA 4670 and
the joint circular, ensuring that eligible teachers are
properly identified and compensated based on the
nature of their assignments (DepEd, 2022).

These legal frameworks aim to recognize and
mitigate the sacrifices of teachers working in
challenging environments, promoting equity in
educational opportunities nationwide.

School hardship allowance requalification
is increasingly important in the global effort to
retain teachers in challenging environments. In
international settings, hardship allowances are
essential for attracting and retaining qualified
teachers in underserved and difficult-to-staff areas.
For example, the U.S. State Department provides
hardship pay to teachers working in regions with
low living standards or challenging working
conditions, recognizing that financial incentives
can help mitigate the burden of working in such
locations (U.S. Department of State, 2020). In that
there is limited empirical research on the long-
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term effectiveness of these allowances in improving
teacher retention and performance outcomes.
Moreover, current studies tend to focus on general
financial incentives without disaggregating how
specific components of hardship pay such as
requalification criteria, duration of service, or
regional cost of living differences impact teacher
decision making. There is also a lack of
comparative analysis across different international
education systems regarding how hardship
allowances are structured and re- evaluated over
time. This study seeks to fill this gap by examining
the processes and implications of hardship
allowance requalification, exploring its influence
on teacher retention, motivation, and perceptions of
equity in international educational environments.

While in international and national studies
have addressed the struggles of teachers in remote
schools, there is research focusing on the specific
challenges teachers face in South Central
Mindanao. Moreover, there is limited structure of
hardship allowances reflects these unique
challenges. This study sought these gaps by
providing an understanding of teachers’ lived
experiences in terrain schools and offering insights
into the requalification of hardship allowance
elements to meet their needs better.
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Theoretical Framework

This study grounded in three foundational
theories: Urie  Bronfenbrenner's  Ecological
Systems Theory (1989), Lev Vygotsky's Cultural-
Historical Activity Theory (CHAT) (1987), and
Norman Garmezy's Resilience Theory (1970)
which frameworks a comprehensive lens for
understanding teachers' complex challenges in
terrain schools and the corresponding implications
for school hardship allowance policies.

Bronfenbrenner’s  Ecological — Systems
Theory (1989) emphasizes the interaction between
individuals and layered environments in which they
operate, including microsystems (e.g., the
immediate school environment), mesosystems
(e.g., interactions between schools and local
communities), exosystems (e.g., government
policies on  hardship  allowances), and
macrosystems (e.g., cultural norms and values).
This framework is relevant to this study as it sheds
light on how environmental factors—such as
geographic isolation, lack of resources, and socio-
cultural conditions—create unique challenges for
teachers in mountainous schools. Analyzing these
contexts, policymakers can understand how these
systems influence teachers' work conditions and
well-being, guiding the requalification of hardship
allowances to address systemic inequities.

Vygotsky’s Cultural — Historical Activity
Theory (CHAT) 1987, focuses on the role of
cultural and historical contexts in shaping human
activity. The Cultural-Historical Activity Theory
provides for examining how mountainous
communities’ influence educational practices and
teacher-student interactions. Teaching in terrain
schools often requires educators to adapt
curriculum and teaching strategies to align with
local cultural norms and practices. The theory
considered to evaluate the work of teachers in these
challenging settings and designing equitable
hardship allowance policies.

Resilience Theory, by Garmezy in the
1970s and Masten in the 1990s, explores how
individuals and systems adapt and thrive despite
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adversity. Teachers in terrain schools,
resilience is critical in navigating challenges such
as extreme weather conditions, limited resources,
and isolation from professional networks. This
theory offers insights into the mechanisms that
sustain teacher motivation and effectiveness by
identifying protective factors such as community
support, access to professional development, and
personal coping strategies. Understanding these
resilience  factors can develop  targeted
interventions and requalification criteria for
hardship allowances that support teachers in
overcoming these adversities while maintaining
quality education delivery.

These theories collectively provide a robust
foundation for investigating the challenges faced by
teachers in mountainous schools. By applying the
Ecological Systems Theory, the study can identify
how environmental factors contribute to the
complexity of teaching in these contexts. Cultural—
historical activity Theory helps unravel the cultural
and historical nuances influencing teaching
practices, while Resilience Theory highlights
strategies for sustaining teacher well- being and
performance. Together, these frameworks inform
the  development of  evidence-  based
recommendations for requalifying school hardship
allowances to reflect the realities faced by teachers
in terrain schools.

Research Questions

This study described the lived experiences
of teachers in terrain schools and the adequacy of
hardship allowances. It focused on requalifying
allowance elements to address the realities they
face in DepEd Esperanza III and explore to address
these through an advancement program that
responds to their professional needs for the school
year 2024-2025. It answered the following key

questions:
1. How do teachers in terrain schools in
DepEd Esperanza 111 describe their teaching
experiences?

2. What challenges do educators encounter
in navigating the geographical, socio-
economic, and cultural conditions of terrain
schools in DepEd Esperanza I11?

3. What strategies or coping mechanisms do
teachers employ to address the



GEN TEFL Journal Special Issue 1, Vol. 10 30 July 2025

challenges associated with teaching in
terrain schools in DepEd Esperanza II1?

4. What are the elements of school hardship
allowance as the basis for the
requalification of teachers in terrain
schools?

Significance of the Study

This study is significant addresses the
multifaceted challenges that teachers assigned to
terrain schools emphasizing the importance of
equitable hardship allowances. By unveiling these
challenges and proposing a requalification
framework for school hardship allowances, the
study contributes to creating fairer policies,
improving teacher well-being, and ensuring quality
education delivery in geographically isolated and
disadvantaged areas. The findings can enhance the
issues affecting education in terrain schools,
fostering advocacy for educational equity and
sustainability.

Teachers. Teachers directly benefit by
identifying their struggles and highlighting the need
for targeted interventions, such as improved school
hardship  allowances  (SHA), professional
development  opportunities, and  support
mechanisms. Acknowledging their challenges
fosters recognition and empowerment, improving
their job satisfaction and well-being.

Students indirectly benefit from the study,
as addressed the challenges faced by their teachers
leads to a more stable and motivated teaching
workforce. Supporting teachers contribute to a
better learning environment to enhance student
outcomes.

Policymakers and Education Leaders.
The study provides insights to policymakers and
education leaders, equipping them with evidence-
based recommendations for formulating or revising
hardship allowance policies by strengthening the
allocation of Special Hardship Allowance (SHA).

Local Communities in Terrain Areas.
The study improved the overall quality of education
in terrain schools benefits local communities,
contributed to community development. A stronger
educational foundation can empower communities
by enhancing literacy, economic opportunities, and
social mobility.
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Future Researchers. The study is a
foundational resource for future researchers
exploring related topics, such as teacher welfare,
educational equity, or policy reforms in terrain
schools. It provides data, frameworks, and
methodologies for further investigations in similar
contexts.

Scope and Delimitation of the Study

This study explored the lived experiences of
teachers in terrain schools and the adequacy of
hardship allowances. It focused on requalifying
allowance elements to address the realities they
face in DepEd Esperanza III. It explored ways to
address these through a requalification criterion that
responds to their professional needs for the school
year 2024-2025.

The study was limited to seven teachers
employed, more than 3 years in the service and
residing the said area within the DepEd Esperanza
I district for interviews and focus group
discussion (FGD), excluding those in urban schools
as challenges may differ significantly. This study
does not include teachers in private school and data
collection relied on qualitative methods, interviews
and focus group discussions, to capture in-depth
perspectives in findings descriptive and context-
specific rather than widely generalizable.

The results can used to propose the
requalification of schools for School Hardship
Allowance (SHA) and support teachers in similar
challenging environments. The recommendations
are specifically tailored to the context of terrain
schools in DepEd Esperanza II1.

Definition of Terms
The following are the terms conceptually
and operationally defined to lead readers to a better
understanding of this study:

Challenges Faced by Teachers refer to the
specific ~ difficulties and  obstacles
encountered by teachers in terrain schools,
including but not limited to physical
hardships (e.g., long commutes, unsafe
travel), resource constraints (e.g., lack of
teaching materials), and professional
struggles (e.g., limited professional
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development opportunities and emotional
stress).

Hardship Allowance Requalification refers to
the process of reassessing and redefining
the criteria for granting hardship
allowances to ensure that they are
equitably distributed based on the severity
of the challenges faced by teachers in

terrain schools. This includes
consideration of geographical,
environmental, and  socio-economic
factors.

Professional Development Opportunities refer
to training programs, workshops, or other
learning experiences designed to enhance
teachers'  skills, knowledge, and
competencies working in terrain schools,
thereby  improving their  teaching
effectiveness and job satisfaction.

School Hardship Allowance refers to a financial
incentive or benefit provided to teachers
assigned to terrain schools to compensate
for the additional challenges and
difficulties they face in their work
environment. This allowance aimed at
improving  teacher  retention  and
motivation in these areas.

Teachers in Terrain Schools refer to educators
assigned to teach in terrain schools who
encounter unique difficulties due to their
locations, such as travel hardships,
inadequate facilities, and challenging
classroom conditions.

Terrain Schools refer to the schools located in
geographically isolated, disadvantaged,
and hard-to-reach areas characterized by
rugged terrain, limited accessibility, and
minimal infrastructure. These schools
often face challenges such as a lack of
resources, difficult working conditions,
and limited community support.

II. METHODOLOGY

The research, research method instruments,
analysis method, and other qualitative processes
used in the study are being discussed below.
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Research Design

Qualitative research, specifically the
transcendental phenomenology approach
(Moustakas1994), was employed to explore the
lived experiences of teachers in terrain schools and
the adequacy of hardship allowances. It focuses on
requalifying allowance elements to address the
realities they face in DepEd Esperanza III and
exploring ways to address these through an
advancement program that responds to their
professional needs for the school year 2024-2025.

Transcendental phenomenology method
used to unveil individuals lived experiences to gain
deeper insights into how they interpret these
experiences. It operates under the assumption that
individuals employ a universal structure or essence
to derive meaning from their encounters. Research
involves interpreting participants' emotions,
perceptions, and beliefs to shed light on the
fundamental nature of the phenomenon under
investigation.  Essential ~ aspect of  the
phenomenological research design is the
researcher's obligation to set aside preconceived
assumptions about the experience or phenomenon
(Delve & Limpaecher, 2012).

Locale of the Study

This research conducted in the selected
elementary and integrated terrain schools in DepEd
Esperanza III, Sultan Kudarat, during the school
year 2024-2025. Conducting research in this locale
provides an opportunity to gather valuable insights
that can inform future educational policies and
practices within Sultan Kudarat and in similar
regions across the Philippines. Understanding the
experiences of the teachers in terrain schools can
lead to the development of strategies and resources
that support improved learning outcomes for all
students, and teachers (Zhang & Wang, 2020).
Educators must bridge cultural gaps, navigate
language differences, and deliver instruction that
respects local traditions, requiring additional effort
and training. Current hardship allowances provided
to teachers in these settings were insufficient to
compensate for the demands of their assignments.
Teachers often struggle to balance their financial
needs with the difficulties of their roles (DepEd,
2017).
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Participants of the Study

Seven (7) teachers from selected terrain
elementary and integrated schools in DepEd
Esperanza III, Division of Sultan Kudarat,
participated in the study during the school year
2024-2025. The selection of these teachers assigned
to the terrain is relevant in this study as they were
the persons who had experience travelling to
schools that identified as remote or terrain.

A sample size of 7 was consistent with
qualitative research practices, which suggest that
studies involving interviews or phenomenological
approaches often include 5 to 25 participants to
achieve data saturation (Mason, 2010). Saturation
occurs when additional data no longer provide new
information or insights, ensuring the study’s
findings were comprehensive and reliable.

The participants were teachers assigned to
the identified terrain schools in DepEd Esperanza
I, a division of Sultan Kudarat (Tiger ES, Kitakal
ES, Kanalan ES, Marawir IS, Legodon IS, Datu
Gambangan Saliling ES, and Abang ES). They
must also have taught and reside in the above-
mentioned terrain schools for three years or more.

Sampling Technique

This study employed a purposive sampling
technique. Seven teachers from the selected terrain
elementary and secondary (Integrated) schools
(Tiger ES, Kitakal ES, Kanalan ES, Marawir IS,
Legodon IS, Datu Gambangan Saliling ES, and
Abang ES) in DepEd Esperanza III, division of
Sultan Kudarat to which researchers rely on their
discretion when selecting population members to
participate in their surveys (Alchemer, 2021).

Research Instruments

This study utilized a semi-structured
interview as an exploratory tool during the on-call
and face-to-face interviews and Focus Group
Discussions (FGDs), which assisted by technology
via Google Meet. The FGDs explored teachers'
challenges in terrain schools in DepEd Esperanza
III, Sultan Kudarat. They are the basis for
requalification for hardship allowance for the
school year 2024-2025.
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The instrument was validated by the panel
of evaluators who were experts in constructing
relevant instruments.

Data Gathering Procedure

The researcher's comprehensive set of
protocols ensured the study's reliability, which
focused on terrain elementary and integrated
schools in DepEd Esperanza III, Division of
Sultan Kudarat, during the school year 2024-2025.

To commence the study, the researcher
requested  official  approval  from the
Superintendent of DepEd Sultan Kudarat and the
Dean of the GS. This involved securing signed
authorization documents that permitted the
researcher to undertake the necessary steps to
conduct the research. Second. authorization letter
sent to the principals of identified terrain schools in
DepEd Esperanza III. This step was vital for
acquiring the accurate and context-specific data
required for the study.

Researcher designed the questionnaire and
also evaluated by set of evaluators for the said
validity of the questionnaire tailored to uncover the
challenges faced by teachers in terrain schools.
The questionnaire also was reviewed to ensure its
relevance and  effectiveness in  eliciting
comprehensive and meaningful responses.

Using a purposive sampling technique, the
researcher identified and invited teachers assigned
to terrain schools to participate in the study. This
method ensured that the study targeted individuals
with firsthand experience of the examined
challenges.

Data was gathered through interviews and
Focus Group Discussions (FGDs). The researcher
was flexible in the mode of participation, allowing
for face-to- face interactions, on-call interviews, or
virtual sessions via Google Meet, depending on the
convenience and availability of the teacher
participants. The researcher reimbursed expenses
incurred during the data-gathering period to support
the participants. Additionally, health protocols were
strictly observed during face-to- face engagements
to ensure the safety of all involved.
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The data collected from interviews and
FGDs underwent thorough collation, analysis, and
interpretation using thematic analysis. This
approach allowed the researcher to identify
patterns, themes, and insights that accurately
reflect the experiences and challenges of teachers in
terrain schools.

Data Analysis

The data were analysed using a thematic or
content analysis. Each text's assertions, phrases,
and words were assigned to a system or collection
of categories based on or adapted from existing
ones or established from scratch in connection to
the study objectives (Clark & Braun, 2006).

Written interview data was collected from
the participants to explore the challenges faced by
teachers working in terrain schools in DepEd
Esperanza III, a division of Sultan Kudarat that
served as the basis for the requalification of schools
in granting hardship allowance for the school year
2024-2025. The interviews and FGDs conducted
for this research were used to distil the most salient
participant answers into overarching themes.

Ethical Considerations

Before  implementation, plans and
suggestions were presented to Sultan Kudarat
State University to ensure compliance with the
procedures to utilize Informed Consent Forms (see
attachments for forms). The researcher ensured
that collected data supplied by qualified
individuals who met the study's inclusion criteria.
No one who did not want to take part was recruited
into doing so.

Participants interviewed, and focus groups
conducted using validated instruments in settings
they perceived to be secure, pleasant, and
convenient, with risks minimized or eliminated.
Participants have the option of reviewing the
collected data. Individuals volunteered for
interviews lasting thirty (30) minutes to one (1)
hour.

Consistent with the Data Privacy Act
(DPA), the researcher treated all participant data
with the utmost confidentiality, guaranteeing that
no identifying information about the study's
outcomes was shared with third parties.
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Informed Consent. Researchers obtained
informed consent from all participants, ensuring
they understood the purpose of the study, the
procedures involved, and their rights. Participants
informed that their involvement was voluntary and
they could withdraw without consequences.
According to Creswell (2014), obtaining informed
consent was a fundamental ethical requirement in
research involving human subjects.

Cultural Sensitivity. Focus on culturally
responsive  teaching, researcher’s culturally
sensitive and aware of the participants' diverse
backgrounds. This involved recognizing and
respecting the communities' cultural values, beliefs,
and practices. Researchers ensured that the research
process did not impose external values on
participants, which was crucial for ethical research
in culturally diverse settings (Gay, 2010).

Confidentiality and Anonymity. The
researcher ensured that participants' identities and
responses were kept confidential. This involved
securely storing data and using it solely for research
purposes. The researcher-maintained anonymity by
removing identifiable information from the data.
Mertens (2015) noted that protecting participants’
confidentiality w a s essential for building trust
and ensuring their safety.

Avoiding Harm. The researcher designed
the study to minimize potential physical,
psychological, or emotional harm to participants.
They remained vigilant in recognizing any distress
during interviews or data collection and were
prepared to offer support or resources if needed.
The principle of non-male faience, or "not harm,"
was a key ethical consideration in their research
(Beauchamp & Childress, 2013).

Reciprocity and Benefits to the
Community. Researchers considered how their
study could benefit the community involved. This
ensured that findings were shared with participants
and relevant stakeholders, contributing to the
community's knowledge and practices. Engaging
with the community to discuss the implications of
the research fostered a sense of reciprocity and can
enhance the study's relevance (Denzin & Lincoln,
2011).
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Reflexivity. Researchers engaged in
reflexivity, critically reflecting on their own biases,
beliefs, and positionality concerning the study.
This self-awareness helped mitigate potential
biases and enhance the credibility of the research
findings. According to Finlay (2002), reflexivity is
crucial in phenomenological research as it
influences how researchers interpret participants'
experiences.

Research Positionality

The researcher was an elementary teacher
in the said area, a 32-year-old housewife and a
mother, a resident of Barangay Dukay, Esperanza,
Sultan Kudarat. Graduated with her Bachelor’s
Degree at University of Southern Mindanao -
Kabacan Campus in 2014 and has been taking up
her Master’s Degree here in Sultan Kudarat State
University since 2015. I am a school paper adviser,
SELG adyviser, alternate DRRM focal person, GSP
coordinator, and Araling Panlipunan coordinator at
our school. Studying teachers' experiences in
remote schools was crucial because the area is too
far from the others. This identity shapes their
understanding of the teachers’ experiences and
teaching practices in the terrain schools in
Esperanza III.

As a practitioner, the researcher has
firsthand knowledge of teachers' challenges and
opportunities, enabling them to relate effectively to
participants’ experiences.

III. RESULTS AND DISCUSSION

PRESENTATION AND DISCUSSION OF
FINDINGS

This chapter presents the analysis and
interpretation of the data relevant to the study.

Emerging Themes on Teachers' Experiences in
Terrain Schools

Teachers in terrain schools face multiple
challenges and rewards in their profession.
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(1) Challenges of Teaching in Terrain
Schools include difficulties in accessibility, rough
roads, and inadequate facilities, making daily
teaching more demanding. Despite these hardships,
teachers experience (2) Intrinsic Rewards of
Teaching, such as witnessing student progress,
academic growth, and personal fulfilment in
making a difference. (3) Resource Limitations and
Teaching Constraints persist due to insufficient
learning materials, out dated technology, and a lack
of classrooms and teachers. On a positive note, (4)
Community and Parental Support strengthens
school-home  relationships, = with  teachers
emphasizing the importance of family engagement
in student motivation and success. (5) Cultural
Integration in Teaching plays a vital role, as
educators adapt to local traditions, incorporate
indigenous knowledge, and learn the students'
dialects to enhance teaching effectiveness and
student engagement.

Emerging Theme 1: Challenges of Teaching in
Terrain Schools

Teachers in terrain schools face significant
challenges related to accessibility, environmental
conditions, and limited transportation options.
Rough and unpaved roads, especially during the
rainy season, add to the daily struggles of reaching
remote schools.
Emerging Theme 2: Intrinsic Rewards of
Teaching

The challenges in terrain schools find in
witnessing student progress and academic
achievement. The ability to make a lasting impact
on students' lives serves as a strong motivation.

Emerging Theme 3: Resource Limitations and
Teaching Constraints

Schools in remote areas lack essential facilities
and learning materials, making it difficult for
teachers to provide quality education. Limited access
to textbooks, technology, and modern teaching tools
further exacerbates the issue.

Emerging Theme 4: Community and Parental
Support

Strong school-home relationships play a crucial
role in enhancing student motivation
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and engagement. Teachers emphasize the
importance of community involvement and
parental participation in supporting children's
education.

Emerging Theme 5: Cultural Integration in
Teaching

Teaching in Indigenous communities
requires adapting to local culture, traditions, and
language that recognize the need to incorporate
cultural elements into their lessons to make
learning more relevant and meaningful for their
students.

Emerging Themes on the key challenges faced
by teachers in terrain schools in DepEd
Esperanza 111

The study identified four key challenges
faced by teachers in terrain schools in DepEd
Esperanza III. (1) Limited Infrastructure and
Resources hinder effective teaching due to
inadequate transportation, water supply, and
technology access, affecting educators and
students. (2) Socio-economic struggles contribute
to high absenteeism, as students from low-income
families often prioritize work or household
responsibilities over education. (3) Language and
cultural barriers make communication and
instruction difficult, especially for indigenous
learners who are more comfortable with their
native dialects. (4) Effects of Educational
Challenges on Learning manifest as reduced
student motivation, attendance problems, and
academic struggles, exacerbated by environmental
and social difficulties. These findings highlight the
urgent need for improved infrastructure, financial
assistance, and culturally responsive teaching
strategies to support educators and learners in
remote areas.

Emerging Theme 1: Limited Infrastructure and
Resources

Educators in terrain schools face significant
challenges due to the lack of essential infrastructure,
including transportation, water supply, and
technological resources. These limitations hinder
both teaching effectiveness and student learning.
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Emerging Theme 2: Socio-Economic Struggles

Financial difficulties and socio-economic
conditions significantly affect students' attendance
and engagement in learning. Many students must
contribute to household income, which results in
frequent absenteeism.

Emerging Theme 3: Language and Cultural
Barriers

Teachers experience challenges in
communication and instruction due to differences
in language and cultural practices among
indigenous learners. These barriers affect students'
participation and comprehension.

Emerging Theme 4: Effects of Educational
Challenges on Learning

The combination of infrastructure limitations,
socioeconomic struggles, and language barriers

significantly disrupt students' academic
performance, motivation, and educational
experiences.

Emerging Themes on the strategies or coping
mechanisms of teachers teaching in terrain
schools in DepEd Esperanza III.

Coping mechanisms of teachers revolve
around five key emerging themes. (1) Technology-
driven teaching Strategies emphasize using
gamification, interactive tools, and digital
platforms to enhance student engagement. (2)
Contextualized and Student-Centered Approaches
highlight the integration of local contexts,
differentiated instruction, and hands-on learning
experiences like field trips to make lessons more
meaningful. (3) Collaborative Problem-Solving and
Teacher Support focus on teamwork, peer
collaboration, and professional guidance to address
teaching challenges effectively. (4) Community
Engagement and Parental Involvement underscore
the importance of partnerships with parents, local
leaders, and volunteers in strengthening school
programs. (5) Mental and Emotional Well-being
emphasizes the need for work-life balance, self-care
practices, and stress management techniques such
as mindfulness and meditation to maintain overall
well-being. These themes collectively shape
teachers’ strategies and coping mechanisms in their
teaching roles.
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Emerging Theme 1:
Teaching Strategies

Teachers emphasize integrating technology in
teaching to enhance student engagement and
learning experiences. Innovative tools such as
gamification and interactive platforms are utilized
to make lessons more effective and enjoyable.

Technology-Driven

Emerging Theme 2: Contextualized and
Student-Centered Approaches

Teachers implement teaching approaches that
are adaptive to  students' backgrounds,
incorporating localized content and differentiated
instruction to cater to diverse learning needs.
Hands-on learning experiences, such as field trips,
also enhance student engagement.

Emerging Theme 3: Collaborative Problem-
Solving and Teacher Support

Collaboration among teachers and parents is
crucial for addressing challenges and fostering a
supportive  learning  environment. Regular
meetings, peer support, and teamwork contribute
to problem-solving and professional growth.

Emerging Theme 4: Community Engagement
and Parental Involvement

Teachers recognize the vital role of
community involvement in enhancing education.
Engaging with parents, local leaders, and
volunteers helps address teaching challenges and
improve school programs.

Emerging Theme 5: Mental and Emotional
Well-being

Managing stress and maintaining a healthy
work-life balance is essential for teachers. Self-
care practices such as setting boundaries,
mindfulness, and meditation help sustain their
well-being amidst work demands.

Emerging Themes on School Hardship
Allowance Elements for Teacher
Requalification

The study identified four key themes related to
school hardship allowance (SHA) and teacher
requalification. (1) Eligibility Criteria for Hardship
Allowance highlighted that teacher assigned to
remote schools with a high Hardship Index (HI),
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poor infrastructure, and lack of basic services
qualify for SHA, including multi-grade teachers,
ALS coordinators, and mobile educators. .(2)
Factors Affecting Requalification revealed that
SHA eligibility is reassessed periodically, with
policy changes and documentation requirements
affecting teachers’ requalification, sometimes
leading to unexpected loss of benefits. (3) Financial
and Emotional Impact of SHA emphasized that the
allowance serves as financial support for high living
costs and as an incentive for teacher retention while
also providing moral support and recognition for
their dedication. (4) Additional Support Beyond
SHA suggested supplementary benefits such as
health insurance, housing assistance, professional
development, and mental health support to improve
teachers' well- being and professional growth in
remote areas.

Emerging Theme 1: Eligibility Criteria for
Hardship Allowance

Teachers assigned to schools in terrain and
challenging locations qualify for a hardship
allowance based on specific eligibility criteria.
Factors such as the Hardship Index (HI), lack of
basic services, and teaching assignments in multi-
grade or alternative learning settings determine
qualification.
Emerging Theme 2: Factors
Requalification

The requalification process for the hardship
allowance depends on policy changes, annual
reviews, and required documentation. Schools may
lose or retain eligibility based on reassessment, and
teachers must reapply under specific circumstances.

Affecting

Emerging Theme 3: Financial and Emotional
Impact of SHA

The hardship allowance provides crucial
financial assistance and serves as an incentive for
teachers in remote areas. It also plays a significant
role in teacher retention and serves as a form of
moral support and recognition for their dedication.

Emerging Theme 4: Additional Support Beyond
SHA

Teachers in hardship posts require more than
just financial incentives. Additional support, such
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as health insurance, professional development
opportunities, housing assistance, and mental
health programs, would further alleviate their
challenges.

Discussion of Findings

Emerging Themes on Teachers' Experiences in
Terrain Schools

Teachers in terrain schools face multiple
challenges and rewards in their profession. (1)
Challenges of Teaching in Terrain Schools include
difficulties in accessibility, rough roads, and
inadequate facilities, making daily teaching more
demanding. Despite these hardships, teachers
experience (2) Intrinsic Rewards of Teaching, such
as witnessing student progress, academic growth,
and personal fulfillment in making a difference.
However, (3) Resource Limitations and Teaching
Constraints persist due to insufficient learning
materials, outdated technology, and a lack of
classrooms and teachers. On a positive note, (4)
Community and Parental Support strengthens
school-home  relationships, = with  teachers
emphasizing the importance of family engagement
in student motivation and success. Lastly, (5)
Cultural Integration in Teaching plays a vital role,
as educators adapt to local traditions, incorporate
indigenous knowledge, and learn the students'
dialects to enhance teaching effectiveness and
student engagement.

Emerging Theme 1: Challenges of Teaching in
Terrain Schools

The most significant struggles teachers
face in terrain schools is the difficulty of
accessibility and environmental challenges.
Participants highlighted issues like rough roads,
remote school locations, and transportation
concerns. The lack of infrastructure affects
teachers and hinders students' access to education.
According to O'Hagan and Bhattarai
(2020), geographical isolation significantly
impacts teacher retention and student attendance
in rural schools, emphasizing the need for policy
interventions to improve accessibility. Similarly,
Calvo et al. (2019) found that teachers working in
remote schools’ experience heightened physical
and emotional exhaustion due to the additional
effort required to navigate harsh environments.
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Emerging Theme 2: Intrinsic Rewards of
Teaching

Despite the difficulties, teachers in terrain
schools find great fulfillment in witnessing student
progress and academic achievements. Many
participants noted that seeing their students
succeed, especially those who initially struggled,
brings them immense satisfaction.

This aligns with the findings of Richardson et
al. (2021), who emphasized that intrinsic
motivation plays a critical role in teacher
persistence and satisfaction, particularly in
challenging environments. Additionally, Louws et
al. (2018) highlighted that teachers who focus on
student-centered learning experiences derive a
higher sense of professional fulfillment, positively
impacting their instructional practices.

Emerging Theme 3: Resource Limitations and
Teaching Constraints

Teachers in terrain schools face significant
resource constraints, including a lack of facilities,
insufficient learning materials, and out-dated
technology. The absence of modern resources
makes providing quality education and innovative
teaching methods difficult. Research by Mulkeen et
al. (2020) indicates that resource shortages in rural
schools contribute to lower student performance
and teacher burnout.

Furthermore, Sharma and Srivastava (2022)
pointed out that digital divide issues in rural schools
prevent students from accessing the same quality of
education as their urban counterparts, further
widening the education gap.

Emerging Theme 4: Community and Parental
Support

The study revealed that strong school- home
relationships are essential in terrain schools, as
parental involvement and community engagement
greatly enhance student motivation. Teachers noted
that interacting with families helped improve
student outcomes and strengthened their teaching
practices. This is consistent with Epstein’s (2019)
research, which found that parental engagement is
a key factor in student success, particularly in
marginalized communities.

Similarly, Hoover-Dempsey and Sandler
(2021) stressed that when teachers actively
collaborate with parents, students demonstrate
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higher academic engagement and performance
levels.

Emerging Theme 5: Cultural Integration in
Teaching

Integrating local culture and language into
teaching was a prominent theme. Teachers
emphasized the importance of adapting their
lessons to align with local traditions and dialects to
foster a more engaging learning environment. This
supports Gay's (2018) findings, which argue that
culturally responsive teaching enhances student
learning  experiences and fosters deeper
connections between educators and learners.
Additionally, Garcia and Chun (2022) highlighted
that incorporating indigenous knowledge and
practices into the curriculum helps preserve
cultural heritage while improving students’
academic outcomes.

Emerging Themes on the key challenges faced
by educators in terrain schools in DepEd
Esperanza 111

The findings highlight educators' key
challenges in terrain schools in DepEd Esperanza
III. These challenges encompass infrastructure
limitations, socio-economic struggles, language
barriers, and the overall impact of these difficulties
on student learning. The following discussion
integrates relevant literature to contextualize these
issues further.

Emerging Theme 1: Limited Infrastructure and
Resources

Teachers in terrain schools face significant
challenges due to the lack of basic infrastructure,
including inadequate transportation, water supply,
and limited access to technology. The absence of
these essential resources hinders the delivery of
quality education. According to Mulkeen et al.
(2020), inadequate infrastructure in rural schools
affects teaching effectiveness and student learning,
as teachers struggle with outdated resources and
poor school conditions.

Adebayo and Shumba (2019) highlighted that
the digital divide in remote schools limits students’
exposure to modern learning tools, restricting their
ability to compete with their urban counterparts.
These findings align with the participants’
statements, emphasizing that resource scarcity
remains a major concern in terrain schools.
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Emerging Theme 2: Socio-Economic Struggles

Financial hardships contribute significantly to
school absenteeism and a lack of student support.
Many students come from low-income families,
which forces them to prioritize household
responsibilities over their education. Ogundele et
al. (2021) suggest that socioeconomic status plays a
critical role in student retention and academic
performance, as children from impoverished
families often experience higher dropout rates and
reduced school engagement. Mlambo and Mabaso
(2018) found that financial difficulties, such as the
inability to afford transportation or school supplies,
create additional barriers to learning in remote
schools. This supports the statements that
participants observed that students often miss
school during farming seasons or due to financial
constraints.

Emerging Theme 3: Language and Cultural
Barriers

Language differences between teachers and
students and the influence of indigenous traditions
pose communication challenges in terrain schools.
Teachers struggle to bridge the gap when students
are more comfortable speaking their native
language than English or Filipino. Research by
Benson (2020) underscores that linguistic barriers
hinder comprehension and classroom engagement,
particularly in indigenous communities where
students are unfamiliar with the dominant language
of instruction.

Emerging Theme 4: Effects of Educational
Challenges on Learning

The combined effects of poor infrastructure,
socio-economic struggles, and language barriers
lead to disruptions in student learning. Many
students experience motivation issues, poor
academic performance, and frequent absenteeism
due to these external factors. According to
Ebersohn et al. (2019), environmental and social
challenges significantly impact students’ learning
ability, as issues like hunger, long travel distances,
and limited school resources create a disengaged
learning environment.

Chinyoka and Naidu (2021) found that poor
living conditions and limited parental support
contribute to low academic achievement among
students in marginalized communities.
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These findings align with the participants’
observations that students who lack proper
nutrition, learning materials, or school engagement
often struggle to keep up academically.

The study multifaceted challenges that
educators in terrain schools’ encounter. The
limited infrastructure, financial struggles, and
language barriers, combined with their collective
impact on student learning, underscore the urgent
need for systemic interventions. Addressing these
issues requires improved resource allocation,
culturally responsive teaching strategies, and
government policies supporting educators and
students in remote areas. The education system can
ensure a more equitable and inclusive learning
environment by tackling these key challenges.

Emerging Themes on the strategies or coping
mechanisms of teachers teaching in terrain
schools in DepEd Esperanza I11

The study's findings highlight teachers’
strategies or coping mechanisms, revealing key
themes that their differentiated strategies,
instructional approaches, and personal well-being.
These emerging themes provide valuable insights
into how teachers navigate the challenges of
educational demands while fostering a supportive
and innovative learning environment.

Emerging Theme 1: Technology-Driven
Teaching Strategies
Teachers recognize the importance of

integrating technology into teaching to enhance
student engagement and learning outcomes.
Participants emphasized using gamification,
interactive tools, and digital platforms to facilitate
instruction. According to Sung, Chang, and Liu
(2019), technology-driven teaching strategies,
such as gamification and digital learning,
significantly improve student motivation and
retention of concepts.

Similarly, Bond et al. (2021) highlight that
incorporating interactive tools into the classroom
fosters active learning, making lessons more
engaging and accessible to diverse learners. The
findings reinforce that teachers advocate for
technology to modernize education and promote
student-centered learning.
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Emerging Theme 2: Contextualized and
Student-Centered Approaches

Participants emphasized tailoring instruction to
students’ needs by incorporating culturally relevant
materials, localized content, and hands-on learning
experiences. Contextualized education ensures that
students find lessons meaningful and applicable to
real-world experiences. The study by Hammond
(2020) supports this, stating that culturally
responsive  teaching fosters higher student
engagement and academic success, particularly in
diverse educational settings.

Emerging Theme 3: Collaborative Problem-
Solving and Teacher Support

The study highlights that teachers actively
engage in peer collaboration, regular meetings, and
teamwork to address teaching challenges
collectively. Participants shared that fostering a
culture of support among educators is vital in
overcoming obstacles and ensuring effective
classroom management. This aligns with the
research of Vangrieken et al. (2019), who argue that
professional collaboration among educators leads
to improved teaching practices and enhances
teacher job satisfaction.

Emerging Theme 3: Community Engagement
and Parental Involvement

Teachers recognize the significant role of
parents, local leaders, and the broader community
in supporting education. Participants reported that
community engagement strengthens school
programs and enhances the learning environment.
According to Epstein (2019), schools that establish
strong home-school partnerships experience greater
student success, as parental involvement influences
student motivation and academic performance.

Goodall and Montgomery (2021) emphasize that
community-based education fosters resource-
sharing,  volunteerism, and a collective
responsibility for student learning. The study
findings highlight that teachers actively cultivate
these relationships to bridge gaps in education and
ensure holistic support for students.
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Emerging Theme 4: Mental and Emotional
Well-Being

Teachers highlighted the importance of
work-life balance, stress management, and self-
care practices in maintaining individual
effectiveness. The challenges of educators
necessitate mindfulness, meditation, and setting
clear boundaries between work and personal life.
This aligns with the findings of Sharp and Walter
(2018), who emphasize that maintaining well-
being is critical for preventing burnout and
sustaining leadership effectiveness.

Additionally, Wang et al. (2022) found that
teachers who prioritize self-care and stress
management demonstrate higher levels of
resilience and job satisfaction, which positively
impacts their ability to support students. The study
affirms that mental and emotional well-being is
essential to effective teachers. The findings reveal
that teachers navigate their roles by leveraging
technology-driven instruction, student-centered
learning, collaborative problem-solving, and
strong community partnerships. Despite the
demands of their work, they recognize the need to
maintain a healthy work-life balance to sustain
their effectiveness. These insights provide a
foundation for future policy and training programs
to empower teachers with strategies to enhance
instructional quality and personal well-being.

Emerging Themes on School Hardship
Allowance Elements for Teacher
Requalification

The findings highlight the critical elements of
the school hardship allowance (SHA) and its
implications for teacher requalification. Each
emerging theme reflects SHA's challenges,
processes, and impacts on educators in terrain
schools.

Emerging Theme 1: Eligibility Criteria for
Hardship Allowance

The study reveals that teachers assigned to
remote schools with a high Hardship Index (HI) are
eligible for SHA. These schools often lack
essential services such as electricity, internet
access, and proper road infrastructure. Multi-grade
teachers, Alternative Learning System (ALS)
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coordinators, and mobile teachers in challenging
areas are also covered under this allowance.
According to UNESCO (2019), financial
incentives like hardship allowances are crucial in
ensuring teachers are willing to serve in remote and
underserved areas. Additionally, Du Plessis and
Sunde (2021) emphasize that teachers in
geographically isolated schools face unique
challenges that require government support to sustain
their professional commitment and effectiveness.

Emerging Theme 2: Factors Affecting
Requalification
SHA  requalification  involves  periodic

evaluations based on policy changes, documentation,
and reassessments of school hardship status. The
study highlights that eligibility is reviewed annually,
and schools can lose their hardship classification,
affecting teachers' financial benefits. This process
aligns with the findings of Evans and Yuan (2022),
who argue that policy shifts and inconsistent funding
mechanisms often disrupt incentive programs for
teachers in remote areas.

Emerging Theme 3: Financial and Emotional
Impact of SHA

Teachers in terrain schools rely on SHA for
financial stability and moral support. Participants

stated that the allowance helps cover high
transportation costs, sustains them in isolated
environments, and incentivizes retention. This

finding is consistent with Bennell and Akyeampong
(2019), who suggest that financial incentives
significantly  influence  teacher = motivation,
particularly in rural schools where living conditions
are difficult. Furthermore, Nguyen et al. (2021)
highlight that hardship allowances are both a practical
necessity and a symbolic recognition of teachers’
dedication, reinforcing their sense of purpose despite
adverse conditions.

Emerging Theme 4: Additional Support Beyond
SHA

Teachers expressed the need for additional
support, such as health insurance, housing assistance,
and professional development opportunities. Mental
health support and stress management programs were
also suggested as crucial components.
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This aligns with the study of Collie et al. (2020),
which found that teachers in remote areas experience
higher stress levels due to isolation and limited
resources, necessitating well- being initiatives.

The importance of SHA in supporting teachers
in terrain schools, not only as a financial aid but also
as a form of recognition for their dedication.
Addressing  these  issues  through  policy
improvements, expanded benefits, and holistic
teacher support programs can enhance retention and
well-being among educators in remote areas.

IV. CONCLUSIONS

Teaching in terrain and remote areas presents
unique challenges that can affect the effectiveness of
educators and the quality of education students
receive. In this study, qualitative research,
specifically the phenomenological approach, was
employed to unveil the challenges faced by teachers
working in terrain schools in DepEd Esperanza IlI,
Division of Sultan Kudarat, that will serve as the
basis for school hardship allowance (SHA)
requalification for the school year 2024-2025. A
semi-structured interview was utilized in this study
as an exploratory tool to be used during the interview
and Focus Group Discussion (FGD) to unveil the
challenges faced by teachers working in terrain
schools in DepEd Esperanza III, Sultan Kudarat.
Thematic Analysis was used to interpret the data.

The results show that teachers in terrain schools
face multiple challenges and rewards in their
profession. (1) Challenges of teaching in Terrain
Schools include difficulties in accessibility, rough
roads, and inadequate facilities, making daily
teaching more demanding. Despite these
experiences, (2) Intrinsic Rewards of Teaching, such
as witnessing student progress, academic growth,
and personal fulfillment in making a difference.
However, (3) Resource Limitations and Teaching
Constraints persist due to insufficient learning
materials, outdated technology, and a lack of
classrooms and teachers. On a positive note, (4)
Community and Parental Support strengthens
school-home relationships, with  teachers
emphasizing the importance of family engagement in
student motivation and success. Lastly, (5) Cultural
Integration in Teaching plays a vital role,
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as educators adapt to local traditions, incorporate
indigenous knowledge, and learn the students'
dialects to enhance teaching effectiveness and student
engagement.

The study identified four key challenges teachers
face in terrain schools in DepEd Esperanza III. (1)
Limited Infrastructure and Resources hinder effective
teaching due to inadequate transportation, water
supply, and technology access, affecting educators
and students. (2) Socio-economic struggles contribute
to high absenteeism, as students from low-income
families often prioritize work or household
responsibilities over education. (3) Language and
cultural barriers make communication and instruction
difficult, especially for indigenous learners who are
more comfortable with their native dialects. (4)
Effects of Educational Challenges on Learning
manifest as reduced student motivation, attendance
problems, and academic struggles, exacerbated by
environmental and social difficulties. These findings
highlight the urgent need for improved infrastructure,
financial assistance, and culturally responsive
teaching strategies to support educators and learners
in remote areas.

Coping mechanisms of teachers teaching in
terrain schools revolve around five key emerging
themes. (1) Technology-driven teaching Strategies
emphasized using gamification, interactive tools, and
digital platforms to enhance student engagement. (2)
Contextualized and Student-Centered Approaches
highlighted the integration of local contexts,
differentiated instruction, and hands-on learning
experiences like field trips to make lessons more
meaningful. (3) Collaborative Problem-Solving and
Teacher Support focused on teamwork, peer
collaboration, and professional guidance to address
teaching challenges effectively. (4) Community
Engagement and Parental Involvement underscored
the importance of partnerships with parents, local
leaders, and volunteers in strengthening school
programs. Lastly, (5) Mental and Emotional Well-
being emphasized the need for work-life balance,
self-care practices, and stress management techniques
such as mindfulness and meditation to maintain
overall well-being. These themes collectively shape
teachers' strategies and coping mechanisms in their
roles.
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Furthermore, the study identified four key
themes related to school hardship allowance (SHA)
and teacher requalification. (1) Eligibility Criteria for
Hardship Allowance highlighted that teacher
assigned to remote schools with a high Hardship
Index (HI), poor infrastructure, and lack of basic
services qualify for SHA, including multi-grade
teachers, ALS coordinators, and mobile educators.
(2) Factors Affecting Requalification revealed that
School Hardship Allowance (SHA) eligibility is
reassessed periodically, with policy changes and
documentation requirements affecting teachers’
requalification, sometimes leading to unexpected
loss of benefits. (3) Financial and Emotional Impact
of School Hardship Allowance (SHA) emphasized
that the allowance serves as financial support for
high living costs and an incentive for teacher
retention while providing moral support and
recognition for their dedication. (4) Additional
Support Beyond SHA suggested supplementary
benefits such as health insurance, housing assistance,
professional development, and mental health support
to improve teachers' well-being and professional
growth in remote areas.

Conclusions

Teaching in terrain schools, navigate difficult
road conditions, inadequate facilities, and resource
constraints, remains challenging yet rewarding.
Despite these hardships, the intrinsic rewards of
witnessing student progress and fostering academic
growth provide teachers with a deep sense of
fulfilment.

Teachers continue to demonstrate resilience
and creativity in ensuring quality education. It also
underscores the need for targeted policy support,
infrastructure ~ development, and  localized
educational interventions to bridge the gap and
promote inclusive learning in these marginalized
areas. Addressing these challenges is not only a
matter of educational equity but a step toward

empowering communities through sustainable
development.
Community  engagement and  parental

involvement significantly enhance the teaching
experience, strengthening school-home relationships
and boosting student motivation.
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Teachers in remote areas benefit greatly from active
collaboration with families, local leaders, and cultural
organizations to address learning barriers effectively.

Beyond financial incentives, a holistic approach
to teacher support is necessary, including professional
development opportunities, improved infrastructure,
and mental health initiatives. Addressing these needs
can help sustain teacher effectiveness, well-being,
and long-term commitment to serving in remote and
underserved communities.

Recommendations

The following recommendations are drawn in light of
the findings of the study:

1. DepEd may institutionalize an Enhanced
Hardship Allowance Program, ensuring that teachers
in remote areas receive consistent financial support
without abrupt requalification changes. This can be
achieved by expanding eligibility criteria and
integrating benefits such as health insurance, mental
health programs, and housing support.

2. District supervisors and school administrators
may offer training programs to equip teachers with
strategies for multigrade and multi-cultural
classrooms. Encourage also the school-community
partnerships that integrate local leaders, parents, and
indigenous groups in the education process.

3. Teachers may use collaborative resource-
sharing networks to maximize available teaching
materials despite resource limitations. Establishing
a peer-support system can help exchange best
practices, digital resources, and culturally
responsive teaching strategies to overcome teaching
constraints in remote areas.

4. Policymakers may strengthen legislation and
budget allocation for rural education support
programs, ensuring sustained funding for hardship
allowances, infrastructure development, and
teacher incentives. They may also review and revise
teacher deployment and retention policies in remote
areas, incorporating long-term solutions such as
mandatory salary adjustments, improved living
conditions, and career advancement opportunities
for educators in hardship posts.

5.Future researchers may explore sustainable
incentive models tailored to rural and terrain
schools. They may focus on how alternative
rewards can enhance
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teacher motivation and retention, such as
community- driven financial aid programs, local
government  professional development and
wellness).
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