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Abstract 

 
The pandemic highlighted the critical role of school administrators in maintaining resiliency and performance enhancement 

during the implementation of continuing normal education in school year 2024-2025. The study involved ten elementary school 

administrators in Sto. Niño District, South Cotabato Division, who met the inclusion criteria. Data were analysed through 

thematic content analysis. Revealing that resilience in education is fostered by trust-building, mental health support, social-

emotional learning (SEL), teacher recognition, collaborative learning, and flexible teaching modalities. Findings emphasized 

that resilient leadership is fundamental in maintaining institutional performance and morale, with school leaders serving as role 

models through effective coping mechanisms and crisis management. This also highlighted the critical role of professional 

development in enhancing school leaders' capacities to navigate post-crisis challenges. Professional development programs 

focused on resilience-building, emotional intelligence, crisis leadership, and collaboration are essential for fostering adaptive 

educational leadership. School administrators’ communication practices, such as transparency and stakeholders’ engagement, 

were found to enhance community trust and institutional resilience. Clear and inclusive communication strategies strengthen 

collaboration and promote the credibility of educational institutions. The study further indicated that resiliency training 

positively impacts school administrators' decision-making, student engagement, teacher retention, mental health support, and 

organizational trust. Recommendations include the development of a National Resilience Framework for Education by DepEd, 

mandatory resiliency training for educational leaders, collaborative learning programs for teachers, and future longitudinal 

research on the long-term effects of resilience training on school performance and community trust.  
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I. INTRODUCTION 

 

Background of the Study 

 

The global shift towards continuous 

education amid unprecedented challenges, such as 

the COVID-19 pandemic, has underscored the 

critical role of school administrators in ensuring 

educational stability and adaptability. Their 

leadership styles, resilience, and performance have 

become pivotal factors in navigating the 

complexities of the continuing normal education 

model, where traditional and digital approaches 

are blended to sustain learning. However, many 

administrators face gaps in digital literacy and 

access to resources, limiting their ability to 

implement and manage blended learning 

effectively.  Additionally, the psychological well-

being and job satisfaction of school leaders, who 

are often under significant pressure to maintain 

school performance and support teachers and 

pupils, have seen little exploration, especially in 

regions affected by socio-economic challenges. 

Addressing these areas is crucial to strengthen 

leadership capacity and foster resilience in 

education systems facing rapid change. 

Internationally, leadership resilience has 

been recognized as a key factor in successful 

educational reform. Effective school leadership 

fosters innovation and adaptability. In response to 

these global challenges, various leadership models, 

such as transformational and instructional 

leadership, have emerged to support administrators 

in maintaining school performance under adverse 
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conditions (Leithwood et al., 2020). However, 

studies have highlighted a gap in understanding 

the long-term effects of leadership resilience on 

school performance in the context of continuous 

educational challenges (Harris & Jones, 2020). 

In the Philippines, the shift to a blended 

learning environment has revealed the varying 

leadership styles and resilience levels of school 

administrators. Some studies indicate that Filipino 

school leaders who employ a collaborative and 

adaptive leadership style are more successful in 

managing the implementation of continuing 

normal education (Magno & Lirio, 2021). Despite 

these insights, there remains a need for more 

comprehensive research on the specific leadership 

approaches that contribute to sustained educational 

performance, (Lopez, 2021).  

This study explores how these leadership 

elements shape the effective implementation of 

educational programs in various contexts, focusing 

on school administrators' roles in Sto Nino 

District, South Cotabato Division in the 

implementation of continuing normal education 

during school year 2024-2025. 

 

Theoretical Framework 

This study was anchored on three theories: 

Transformational Leadership Theory, Resiliency 

Theory, and Contingency Theory. These theories 

provided a foundation for analysing how 

leadership styles influenced school resiliency and 

performance in the face of challenges. 

First, the Transformational Leadership 

Theory of Bass and Avolio (1994) emphasized the 

ability of leaders to inspire and motivate followers 

to achieve higher levels of performance through 

vision, innovation, and the fostering of an 

environment of trust and collaboration. In the 

context of continuing normal education, school 

administrators played a crucial role in inspiring 

resilience and adaptability among teachers and 

students amid disruptions, like pandemic. Their 

resiliency and performance significantly impacted 

the implementation of continuing normal 

education, as well as the ability to maintain 

educational standards during times of crisis. 

Second, the Resiliency Theory of Masten 

(2001), which highlighted the capacity to recover 

from adversity, was central to understanding how 

school administrators adapted to the challenges 

posed by the continuing normal. This theory 

explained how leadership styles that encouraged 

resilience—such as providing emotional support, 

fostering a positive school culture, and 

maintaining flexible policies—enabled schools to 

sustain their performance even in the face of 

unprecedented challenges. 

Finally, the study was anchored on the 

Contingency Theory of Fiedler (1967), which 

posited that the effectiveness of a leader depended 

on the match between their leadership style and 

the situation. In the context of continuing normal 

education, where conditions were constantly 

evolving, the ability of school administrators to 

adapt their leadership styles to meet the needs of 

their staff and students was critical. This theory 

emphasized that there was no one-size-fits-all 

approach and that leaders needed to be flexible in 

order to maintain organizational performance amid 

external stressors like the pandemic. 

 

Statement of the Problem 

This study generally explored the 

resiliency and performance enhancement of school 

administrators in Sto. Niño District, South 

Cotabato Division in the implementation of 

continuing normal education during the school 

year 2024-2025. 

Specifically, this study aimed to answer the 

following questions: 

 

1) What key strategies do school administrators 

employ to foster resiliency among staff and 

students in the aftermath of educational 

disruptions? 

2) How do school leaders perceive the impact of 

their own resilience on the overall 

performance and morale of their educational 

institutions during recovery phases? 
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3) What role does professional development play 

in enhancing the resilience and performance of 

school administrators in post-crisis educational 

settings? 

4) How do communication practices of school 

administrators influence community trust and 

support during the recovery process of normal 

education? 

5) What measurable outcomes can be identified 

to assess the effectiveness of resiliency 

training programs for school administrators in 

improving school performance during 

recovery periods? 

 

Significance of the Study 

This study on the resiliency and 

performance enhancement of school 

administrators in the implementation of continuing 

normal education: a recovery approach holds 

significant importance in the ever-evolving 

landscape of education. The continuing normal 

education which emphasizes mastery, 

accountability, and progress, demands strong 

leadership, adaptability, and high performance 

from school administrators. By exploring the 

intersection between leadership style and 

resilience, the study aims to provide insights into 

how administrators can effectively navigate 

challenges and lead educational reforms, 

contributing to better educational outcomes for 

students, improved school environments, and more 

efficient implementation of curricula by the 

Department of Education, School Administrators, 

and the teachers that highlight the success 

implementation of leadership style and resiliency 

in the new normal educational system. 

  To the Future Researchers, this study is 

valuable as it provides a foundation for further 

exploration of the relationship between leadership 

styles, resiliency, and curriculum implementation 

in the educational setting. Researchers can also 

explore the dynamics of resilience in leadership as 

a key factor in educational success. 

 

Scope and Delimitation 

This study focused and limited on 

examining the resiliency and performance 

enhancement of school administrators from public 

elementary schools in the District of Sto. Niño, 

South Cotabato Division for the school year 2024-

2025. Specifically, it aimed to explore how the 

recovery approach impacted school 

administrators’ ability to cope with challenges and 

deliver quality instruction. This did not explore 

other factors, such as pupils’ learning outcomes, 

socio-economic conditions, or administrative 

policies.  

 

Definition of Terms 

 The following terms are operationally 

defined to enable a clear grasp of the multiple 

terminologies used in this study: 

 

 Adaptability refers to the school administrators' 

ability to adjust their methods, strategies, 

and professional behaviours in response 

to the changes introduced by the 

continuing normal education.  

Resiliency refers to their capacity to withstand and 

bounce back from challenges, pressures, 

and difficulties encountered. 

School Administrators are the principals, head 

teachers, or teacher -in charge who are 

responsible for overseeing the 

implementation of the continuing 

normal education.  

Stress Management refers to the school 

administrators’ ability to recognize and 

effectively cope with the pressures and 

demands. 

 

II. Methodology 

This chapter presents the different methods 

in conducting the study which include research 

design, respondents of the study, locale of the 

study, survey instrument, data gathering procedure, 

sampling technique and thematic analysis. 

 

Research Design 

This study employed a qualitative research 

design, specifically utilizing the recovery 

approach of school administrators in the 

implementation of continuing normal education.  

 

 

Participants of the Study 

This study included 10 school 

administrators from elementary schools in Sto. 

Niño District, South Cotabato Division, who were 

directly involved in the implementation of 
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continuing normal education during the school 

year 2024–2025.  

Participants were full-time DepEd 

employees and school administrators who actively 

implemented continuing normal education 

strategies, have at least two years or more of 

leadership experience, willing to share their lived 

experiences, insights and perspectives 

 

Sampling Technique 

 In this study, the researcher employed 

Purposive Sampling to select the participants.  

 This sampling method was applied to 

include different categories of the population 

segment in equal proportions, ensuring that the 

selected participants accurately represented the 

study's focus. Creswell (2013) emphasized, 

purposive sampling is particularly valuable in 

qualitative research, where the goal is to obtain in-

depth and meaningful insights rather than 

generalizable conclusions. 

  

Locale of the Study 

This research was conducted in the Sto. 

Niño District, Division of South Cotabato, which 

comprises ten different elementary schools during 

the school year 2024–2025. This location was 

significant due to the varied socio-economic and 

cultural settings, diverse educational contexts and 

challenges that schools faced which backdrop for 

examining how resiliency and performance were 

enhanced in the continuing normal education 

(Sergiovanni, 2018). 

 

Research Instrument 

 A semi-structured interview was utilized as 

an exploratory tool, following the interview 

protocols established in the studies of Protacio 

(2021), Sonza et al. (2022), Accad (2015), and 

Accad et al. (2015).   

 To ensure credibility and reliability, this 

instrument was validated by a panel of evaluators, 

who were experts in the construction of relevant 

research instruments.  

Data Gathering Procedure 

 In conducting the study, the researcher 

adhered to the protocols established by the 

Graduate School (GS). After completing the 

application process, the GS Dean issued a signed 

permit authorizing the researcher to proceed. 

 Following this, a formal permission 

request letter was addressed to the Schools 

Division Superintendent to conduct the research in 

ten designated schools. Upon receiving the official 

consent, the researcher engaged with the separate 

letters to the school administrators that included 

the approved request from the Division and 

District Office. 

 The researcher then personally 

administered the interview to participants through 

meet ups and messengers. 

All answers were transcribed, interpreted, 

analyzed and debriefed. 

 

Data Analysis 

 A thematic or content analysis was 

employed to analyze the data by systematically 

categorizing assertions, phrases, and words from 

the participants' recorded and written responses 

that serves as the primary data source to extract 

meaningful insights from their experiences and 

perspectives. (Clark & Braun, 2006). 

  

Ethical Considerations 

Key ethical considerations were included 

to ensure adherence to ethical principles to protect 

the rights and welfare of participants and maintain 

the integrity of the research process. 

 

Informed Consent 

Written consent was obtained to 

comprehensively inform the participants, ensuring 

that participation was voluntary and that 

respondents could withdraw at any time without 

repercussions (Israel & Hay, 2006). 

 

Confidentiality and Anonymity 

 All data collected was anonymized, and 

pseudonyms were used in place of actual names. 

Identifiable information was securely stored and 

accessed only by the researcher. (Creswell & Poth, 

2018). 

 

Respect for Autonomy 

 Participants' autonomy was respected by 

ensuring that their involvement in the study was 

based on their free will with the opportunity to 

review their responses and clarify any concerns, 

reflecting the principle of respect for persons 

(Belmont Report, 1979). 
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Transparency and Honesty 

 The researcher-maintained transparency 

throughout the research process. Ethical approval 

was secured from relevant institutional bodies and 

academic ethics committees (Bryman, 2016). 

 

Cultural Sensitivity 

 The local context, cultural norms and 

values were respected during the data collection 

and analysis process to build trust with 

participants, recognizing the cultural nuances of 

their leadership styles and practices (Holloway & 

Galvin, 2016). 

 

Data Protection 

 Compliance with the Philippine Data 

Privacy Act of 2012 (RA 10173) was ensured, 

password-protected, safeguarding participants’ 

hard copies data against unauthorized access or 

misuse through setting the password.  

 

Research Positioning 

 The researcher positioned herself as an 

outsider-researcher, which came with both 

advantages and responsibilities. 

  

 

II. RESULTS AND DISCUSSION 

 
This section presents the findings on the resiliency and 

performance enhancement of school administrators in the 

continuing normal education The themes emerged through a 

rigorous thematic analysis, which involved identifying 

significant statements, formulating initial themes, clustering 

related themes, and determining the overarching themes. 
Emerging Themes on the Key Strategies 

Employed by School Administrators to Foster 

Resiliency Among Staff and Students in the 

Aftermath of Educational Disruptions 

 

 Six (6) emerging themes were identified 

through thorough data analysis and interpretation, 

synthesized from clustered themes. These 

emerging themes are as follows: Building Trust 

and Support Systems, Promoting Mental Health 

and Well-being, Social and Emotional Learning 

(SEL) Integration, Recognizing and Motivating 

Staff, Collaborative Learning for Emotional 

Recovery and Adapting Teaching and Learning 

Modalities.. 

 

Emerging Theme 1: Building Trust and 

Support Systems 

This theme highlights how school 

administrators prioritized open communication, 

collaborative decision-making, and support 

networks to foster a sense of trust and security 

among staff and students. Establishing transparent 

dialogue, conducting trust-building meetings, and 

engaging stakeholders in participatory governance 

were key strategies. Support groups played a 

crucial role in ensuring emotional and professional 

support. 

 

Emerging Theme 2: Promoting Mental Health 

and Well being 

Training on psychological first-aid, self-

care workshops, and teacher wellness check-ins 

were conducted to maintain well-being. 

Mindfulness activities, coping strategies 

workshops, and crisis intervention services were 

introduced to promote emotional stability of the 

pupils. These programs and initiatives help both 

pupils and teachers cope with stress. 

 

Emerging Theme 3: Social and Emotional  

Learning (SEL) Integration 

Integrating Social and Emotional Learning 

(SEL) into daily routines and teaching strategies 

was another critical approach. Teachers 

incorporated SEL practices in lessons, trained 

students in emotional intelligence, and encouraged 

reflective journals to enhance self-awareness. 

Role-playing, conflict resolution training, and peer 

mediation were also employed to develop pupils’ 

interpersonal skills. 

 

Emerging Theme 4: Recognizing and  

Motivating Staff 

 School administrators ensured that 

teachers remained motivated and engaged through 

recognition programs and professional growth 

opportunities. Appreciation awards, public 

acknowledgment, and incentives were provided to 

recognize outstanding teachers.  

 

Emerging Theme 5: Collaborative Learning for  

Emotional Recovery 

To promote emotional recovery and 

resilience among educators, schools implemented 
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collaborative learning approaches. Learning 

Action Cell (LAC) sessions, professional learning 

communities, and mentorship programs allowed 

teachers to share best practices and support one 

another. Cross-school collaboration and faculty 

reflection sessions provided additional 

opportunities for professional and emotional 

growth. 

 

Emerging Theme 6: Adapting Teaching and  

Learning Modalities 

Schools integrated technology through 

digital learning tools, online platforms, and virtual 

classrooms. Flexible learning strategies, such as 

blended learning, self-paced instruction, and 

adaptive learning technologies, helped pupils 

remain engaged despite disruptions. 

 

Emerging themes on the School Leaders' 

Perceptions of Their Resilience Impact on 

Institutional Performance and Morale During 

Recovery Phases 

 

The table is structured into three key 

emerging themes: Resilience as a Foundation for 

School Performance and Morale, Coping 

Mechanisms and Decision-Making, and 

Modeling Resilience to Inspire Confidence and 

Morale. This analysis underscores the critical role 

of resilience in school leadership, demonstrating 

that adaptability, emotional regulation, and trust-

building are essential for overcoming challenges 

and maintaining a strong educational community. 

 

Emerging Theme 1: Resilience as a Foundation 

for School Performance and Morale 
 School leaders perceive resilience as a 

crucial element in maintaining institutional 

performance and boosting morale. Their ability to 

stay strong in challenging situations, focus on 

solutions, build trust, and foster teamwork help 

create a stable and supportive school environment. 

Resilient leadership is seen as instrumental in 

preventing burnout and ensuring smooth school  

operations even during crises. 

 

Emerging Theme 2: Coping Mechanisms and 

Decision-Making 

 To sustain resilience, school leaders 

employ various coping mechanisms, including 

stress management strategies, mindfulness 

practices, and seeking support from peers. 

Emotional regulation is also identified as a key 

factor in making sound decisions that benefit the 

entire school community. 

 

Emerging Theme 3: Modelling Resilience to 

Inspire Confidence and Morale 
 Leaders who demonstrate resilience 

through flexibility, positivity, and determination 

serve as role models for their staff and students. 

Open communication, trust-building, and 

recognizing achievements contribute to fostering 

motivation and a forward-looking mindset within 

the school. 

 

 

Emerging Themes on Professional 

Development in Post-Crisis Educational 

Settings 

 

Table 3 presents a thematic analysis of 

professional development in post-crisis 

educational settings. It highlights key emerging 

themes illustrating how professional growth, 

leadership training, collaboration, and technology 

contribute to resilience and adaptability in crisis 

management. The table categorizes themes into 

clustered topics, word codes, and direct participant 

insights, offering a structured understanding of 

how educators and school leaders navigate 

challenges, restore stability, and enhance crisis 

preparedness. 

 

Emerging Theme 1: Building Resilience 

through Skill Development 

 In post-crisis educational settings, school 

leaders must cultivate resilience by developing 

essential skills such as crisis management, 

emotional intelligence, and adaptability. These 

competencies enable them to navigate unforeseen 

challenges effectively, make informed decisions 

under pressure, and support their teams in 

recovering from disruptions. By engaging in 

targeted skill-building initiatives, leaders can 

strengthen their ability to maintain stability and 

foster a culture of continuous improvement within 

their institution. 
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Emerging Theme 2. Collaboration and 

Professional Networks 

Establishing strong professional networks 

and fostering collaboration among educators is 

crucial for enhancing resilience and strengthening 

crisis response efforts. By engaging in peer 

discussions, exchanging best practices, and 

participating in collective problem-solving, school 

leaders and teachers can develop more effective 

strategies to address challenges. These networks 

provide a support system that encourages 

knowledge-sharing, innovation, and the 

implementation of successful crisis management 

models. 

 

Emerging theme 3: Continuous Learning and 

Adaptability 

      Lifelong learning plays a vital role in 

equipping educators with the necessary skills and 

knowledge to adapt to evolving educational 

landscapes. Continuous professional development 

programs, workshops, and training sessions help 

school leaders stay informed about the latest 

educational strategies, technological 

advancements, and crisis management techniques. 

By fostering a mindset of adaptability and growth, 

educators can respond effectively to future 

challenges and drive sustainable improvements in 

teaching and leadership practices. 

 

Emerging Theme 4. Effectiveness of Crisis 

Leadership Training 

  Leadership training programs that focus on 

crisis preparedness, risk assessment, decision-

making, and strategic communication enhance 

school leaders' ability to manage emergencies. 

These programs provide practical insights into 

handling complex situations, mitigating risks, and 

making data-driven decisions during crises and 

can build confidence in their leadership roles and 

contribute to the long-term resilience of their 

institutions. 

 

Emerging Theme 5. Emotional Intelligence in  

Leadership 

 Emotional intelligence enables school 

leaders to manage stress, build trust, and maintain 

team cohesion during crises. Leaders with high 

emotional intelligence can effectively recognize 

and regulate their own emotions while also 

understanding and addressing the emotional needs 

of their teams. This ability fosters a supportive 

work environment, enhances communication, and 

strengthens the collective resilience of educational 

institutions in times of uncertainty. 

 

Emerging Theme 6. Restoring Organizational  

Stability 

School leaders must implement strategic 

initiatives to rebuild trust, support educators, and 

ensure continuity in teaching and learning. By 

fostering a sense of security and motivation among 

teachers and pupils, leaders can facilitate a smooth 

transition back to normal operations and enhance 

the long-term resilience of the school community. 

 

Emerging Theme 7. Encouraging Reflective  

Practices 

Reflection and self-assessment are key 

components of professional growth and crisis 

management. By analyzing past experiences, 

leaders can identify areas for improvement, refine 

their decision-making skills, and develop more 

effective crisis response strategies. This also 

allows educators to learn from challenges, share 

insights, and collectively enhance their ability to 

handle future crises. 

 

Emerging Theme 8. Leveraging Technology for 

Professional Growth 

The integration of technology into 

professional development expands learning 

opportunities and provides access to valuable 

resources on crisis management. Online training 

programs, webinars, and AI-driven learning 

platforms enable educators to continuously 

upgrade their skills and stay informed about best 

practices. Digital tools also facilitate knowledge-

sharing and collaboration, empowering school 

leaders to implement innovative strategies for 

crisis preparedness and institutional resilience. 

Emerging Theme 9. Strengthening Crisis 

Communication 

       Transparent and effective communication is 

fundamental to managing crises in educational 

settings. School leaders must ensure clear, timely, 

and accurate information dissemination to all 

stakeholders, including teachers, students, and 

parents. Strong crisis communication strategies 

minimize confusion, reduce anxiety, and foster a 
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sense of trust and cooperation within the school 

community, contributing to a well-coordinated 

response and long-term stability. 

 

Emerging Theme 10. Developing Teacher 

Leadership in Crisis Response 

Empowering teachers with leadership roles 

in crisis response enhances institutional resilience 

and strengthens the overall emergency 

management framework. Teachers are actively 

involved in crisis planning and decision-making, 

contribute valuable insights, improve response 

execution, and foster a collaborative approach to 

problem-solving. Teacher leadership ensures that 

crisis management strategies are effectively 

implemented at all levels of the institution, 

promoting adaptability and collective resilience. 

 

 

Emerging themes on Influence of School 

Administrators' Communication Practices on 

Community Trust and Support During the 

Recovery of Normal Education 

The thematic analysis following the 

framework of Clarke and Braun (2006) revealed 

key themes related to school administrators' 

communication practices and their influence on 

community trust and support during the recovery 

of normal education. The emerging themes—

Transparency and Trust, Effective 

Communication Strategies, Addressing 

Misinformation and Resistance, and 

Community Engagement and Relationship-

Building—highlight the role of clear, inclusive, 

and consistent communication in fostering trust. 

Codes such as transparency, regular updates, 

inclusivity, clarity, and collaboration emerged 

from participants' raw statements, underscoring 

the importance of open dialogue and honesty. 

 Participants emphasized that frequent 

updates, encouraging feedback, and addressing 

misinformation proactively reassured 

stakeholders and strengthened trust. Moreover, 

administrators' ability to engage the community 

through shared decision-making and celebrate 

achievements contributed to a sense of unity and 

motivation. 

 

Emerging Theme 1: Transparency and Trust 

Transparency and trust form the foundation 

of a strong school-community relationship. Open 

and honest communication ensures that 

stakeholders remain engaged and confident in the 

school’s leadership. School administrators who 

provide consistent updates, address concerns 

proactively, and encourage feedback builds trust 

and inclusivity. 

 

Emerging Theme 2: Effective Communication 

Strategies 

The effectiveness of school 

communication depends on clarity, inclusivity, 

and engagement. Messages that are easy to 

understand, culturally sensitive, and highlight 

achievements create a more supportive school 

environment.  

 

Emerging Theme 3: Addressing 

Misinformation and Resistance 

 Misinformation can lead to mistrust and 

resistance within the community, making it 

essential for school administrators to provide 

accurate information, engage in open discussions, 

and work collaboratively with stakeholders to 

maintain their credibility and strengthen 

community relations. 

 

Emerging Theme 4: Community Engagement 

and Relationship-Building 

Schools thrive when they establish 

meaningful relationships with the community. 

This requires transparency, accountability, and 

shared decision-making to stakeholders to foster 

mutual trust and long-term collaboration and can 

create a more inclusive and supportive educational 

environment.  

 

Measurable Outcomes in Resiliency Training 

for School Administrators 

Emerging themes of measurable outcomes 

in resiliency training for school administrators, 

utilizing the thematic analysis framework of 

Clarke and Braun (2006). Through this analysis, 

six emerging themes were identified: Decision-

Making and Leadership Effectiveness, Student 

Performance & Engagement, Crisis Management 

and Recovery Implementation, Teacher Retention 

and Job Satisfaction, Mental Health and Well-
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being Support, and Organizational Trust & 

Collaboration. Each theme was developed by 

clustering related sub-themes and codes derived 

from the participants' raw statements.  

 

Emerging Theme 1: Enhanced Decision-

Making & Leadership Effectiveness 

Resiliency training enhances school 

administrators' ability to make sound decisions 

and lead effectively. It fosters strategic thinking, 

streamlines administrative processes, and 

promotes a supportive work environment, leading 

to increased staff morale and efficiency. 

 

Emerging Theme 2: Improved Student 

Performance and Engagement 

Schools that integrate resiliency training 

see significant improvements in student academic 

success and engagement. Increased participation, 

higher test scores, and better attendance indicate a 

more positive and supportive learning 

environment. 

 

Emerging Theme 3: Strengthened Crisis 

Management and Recovery Implementation 

Effective crisis management depends on 

clear communication, rapid response, and trust 

among stakeholders. Resiliency training equips 

administrators with the skills needed to handle 

crises effectively and implement recovery plans 

efficiently. 

 

Emerging Theme 4: Increased Teacher 

Retention & Job Satisfaction 

Schools that invest in resiliency training 

for administrators report higher teacher retention 

rates and increased job satisfaction. A positive 

work environment fosters staff engagement, 

recognition, and a sense of belonging, reducing 

turnover rates. 

Emerging Theme 5: Promotion of Mental Health 

and Well-Being Support 

Resiliency training enables school leaders 

to implement wellness programs that prioritize 

students' mental health and emotional resilience. A 

supportive school climate improves overall well-

being and academic performance. 

 

Emerging Theme 6: Strengthened 

Organizational Trust and Collaboration 

Schools that embrace resiliency training 

foster increased teamwork, trust, and collaboration 

among administrators, teachers, and stakeholders. 

A culture of collaboration strengthens the overall 

performance and adaptability of the institution. 

 

Discussion of Findings 

 

Emerging Themes on the Key Strategies 

Employed by School Administrators to Foster 

Resiliency Among Staff and Students in the 

Aftermath of Educational Disruptions 

The study identified six key themes in 

fostering resiliency among staff and students after 

educational disruptions. (1) Building Trust and 

Support Systems emphasized open 

communication, collaboration, and peer 

mentorship. (2) Promoting Mental Health and 

Well-being involved psychological first-aid, 

wellness workshops, and routine check-ins. (3) 

Social and Emotional Learning (SEL) 

Integration developed students' emotional 

intelligence through structured activities and 

conflict resolution. (4) Recognizing and 

Motivating Staff included teacher appreciation, 

professional growth, and peer recognition. (5) 

Collaborative Learning for Emotional 

Recovery used LAC sessions and professional 

learning communities for shared best practices. 

Lastly, (6) Adapting Teaching and Learning 

Modalities ensured educational continuity through 

technology and flexible learning. These highlight 

school leaders’ in fostering resilience and 

academic recovery. 

 

Emerging Theme 1: Building Trust and 

Support Systems 

A fundamental strategy in fostering 

resiliency was the establishment of trust and 

support systems. School administrators 

emphasized the importance of open 

communication and collaborative decision-making 

as essential elements in maintaining institutional 

stability. Fullan (2020) By fostering transparent 

communication channels, administrators ensured 

that teachers felt valued, leading to increased 

cooperation and a collective problem-solving 

approach. 
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Similarly, Bryk and Schneider (2018) 

highlighted that relational trust among school 

members enhanced collaboration, ultimately 

improving the institution’s adaptability in times of 

uncertainty. This also allowed school leaders to 

address concerns proactively, reducing anxiety 

and fostering mutual support.  

 

Emerging Theme 2: Promoting Mental Health 

and Well-being 

School administrators prioritized mental 

health training and wellness programs to mitigate 

stress and trauma experienced during educational 

disruptions. Azevedo et al. (2021) emphasized that 

psychological resilience among educators directly 

impacted their ability to create a supportive 

learning environment, underscoring the need for 

equipping teachers with psychological first-aid 

training and coping strategies.  

 

Emerging Theme 3: Social and Emotional 

Learning (SEL) Integration 

The integration of Social and Emotional 

Learning (SEL) into daily school routines foster 

resilience among students. Durlak et al. (2020) 

asserted that SEL practices significantly improved 

students’ emotional stability, academic 

performance, and peer relationships, making it an 

essential component of holistic education. This 

principle provided pupils the tools to navigate 

emotional challenges, build self-awareness, and 

develop strong interpersonal skills. 

  

Emerging Theme 4: Recognizing and 

Motivating Staff      

Ryan and Deci (2020), through their Self-

Determination Theory, explained that intrinsic 

motivation among educators was significantly 

enhanced when they felt valued and recognized for 

their contributions. Implementing simple yet 

meaningful gestures, such as awards, appreciation 

ceremonies, public acknowledgments, or 

personalized acknowledgments, significantly 

boosted teachers’ morale and reinforced 

commitment to delivering quality education.  

 

Emerging Theme 5: Collaborative Learning for 

Emotional Recovery 

Learning Action Cell (LAC) sessions and 

expertise-sharing initiatives enabled teachers to 

engage in reflective discussions, share best 

practices, and collectively navigate challenges 

posed by educational disruptions through 

collaborative learning. Hobfoll et al. (2022) 

highlighted that collective resilience, fostered 

through support networks, mitigated burnout and 

enhanced professional effectiveness, gained 

valuable insights, emotional support, and practical 

strategies to manage classroom challenges 

effectively. 

Moreover, professional learning served as 

a platform for continuous growth and adaptation, 

ensuring that educators remained equipped to 

handle educational demands while fostering 

resilience within their teaching environments 

through collaborative efforts, teachers 

strengthened their instructional practices 

cultivated a supportive network, promoting well-

being, motivation, and long-term professional 

sustainability. 

 

Emerging Theme 6: Adapting Teaching and 

Learning Modalities 

Hodges et al. (2021) emphasized that well-

structured online and blended learning 

environments enhanced pupils engagement and 

learning outcomes, even during disruption. 

Administrators played a crucial role in 

implementing digital tools, such as virtual 

classrooms, recorded lectures, and interactive 

learning platforms, to ensure instructional 

continuity. UNESCO (2022) underscored the 

digital accessibility and adaptive learning models 

in promoting educational equity, regardless of 

their socio-economic background. 

      The findings from this thematic analysis 

underscored the multifaceted nature of fostering 

resilience in education. Strategies such as building 

trust, prioritizing mental health, integrating SEL, 

recognizing educators, promoting collaborative 

learning, and adapting teaching modalities were 

essential in creating a supportive and adaptable 

learning environment. Implementing evidence-

based practices, school administrators ensured that 

both educators and pupils were equipped to 

navigate challenges. 

 

Emerging Themes on School Leaders' 

Perceptions of Their Resilience Impact on 
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Institutional Performance and Morale During 

Recovery Phases 

      The findings revealed three key emerging 

themes regarding school leaders' perceptions of 

resilience and its impact on institutional 

performance and morale during recovery phases. 

(1) Resilience as a Foundation for School 

Performance and Morale emphasizes the 

importance of strength in adversity, trust-building, 

and a solution-focused mindset in maintaining a 

positive school environment. (2) Coping 

Mechanisms and Decision-Making highlights 

the role of stress management, mindfulness, and 

emotional regulation in fostering effective 

leadership and informed decision-making. (3) 

Modeling Resilience to Inspire Confidence and 

Morale underscores the significance of leading by 

example, fostering open communication, and 

recognizing achievements to motivate staff and 

students. Collectively, these themes demonstrate 

that resilient school leaders contribute to 

institutional stability, enhanced teamwork, and 

improved morale during challenging times. 

 

Emerging Theme 1: Resilience as a Foundation 

for School Performance and Morale 

 Resilience serves as a cornerstone in 

ensuring school stability and fostering a positive 

environment during challenging times. By 

adopting a solution-focused mindset, they mitigate 

stress and sustain engagement among teachers and 

pupils. Research supports that resilient leadership 

plays a critical role in organizational success. 

According to Leithwood et al. (2019), resilient 

school leaders positively influence staff 

motivation and institutional effectiveness by 

fostering a culture of perseverance and trust. 

Moreover, Luthans et al. (2021) emphasize that 

resilience in leadership is linked to improved 

teamwork and a supportive work climate, reducing 

burnout and promoting long-term institutional 

stability. 

 

Emerging Theme 2: Coping Mechanisms and 

Decision-Making 

School leaders adopted various coping 

mechanisms including stress management 

strategies, mindfulness, and peer support to 

maintain effectiveness during crises. 

A study by Pearce and Morrison (2020) 

highlighted that school administrators who 

practiced mindfulness and sought support from 

colleagues experienced reduced stress and 

enhanced leadership efficacy. Additionally, Lyons 

and Schneider (2022) found that emotional 

regulation allowed leaders to make rational 

decisions that positively influenced institutional 

morale and academic outcomes. These findings 

underscored the importance of self-awareness and 

peer collaboration in ensuring that school leaders 

remained resilient and effective even in the face of 

adversity. 

 

Emerging Theme 3: Modelling Resilience to 

Inspire Confidence and Morale 

 Demonstrating resilience as a leader fosters 

confidence among educators and students, 

reinforcing a culture of adaptability and 

motivation, exhibit flexibility, maintain open 

communication, and recognize achievements. 

Research indicates that visible resilience enhances 

institutional trust and collaborative engagement. 

Brown et al. (2021) argued that school leaders 

who model resilience create an environment where 

staff feel supported and valued, leading to higher 

job satisfaction. Similarly, Fullan and Quinn 

(2023) found that a leader’s ability to inspire 

resilience and forward-thinking approaches 

strengthens institutional morale and encourages 

continuous improvement. 

 

Emerging Themes on Professional 

Development in Post-Crisis Educational 

Settings 

 This study identified ten key themes in 

professional development for post-crisis 

education. (1) Building Resilience through Skill 

Development highlights crisis management, 

emotional intelligence, and adaptability. (2) 

Collaboration and Professional Networks 

emphasize teamwork and shared learning. (3) 

Continuous Learning and Adaptability stress 

ongoing training for leadership effectiveness. (4) 

Effectiveness of Crisis Leadership Training 

values risk assessment, decision-making, and 

problem-solving. (5) Emotional Intelligence in 

Leadership focuses on stress management and 

trust-building. (6) Restoring Organizational 

Stability underscores team morale and 



 GEN TEFL Journal Special Issue 1, Vol. 10 30 July 2025        E- ISSN 2520 209X and P-ISSN 2520 6648 

 

institutional resilience. (7) Encouraging 

Reflective Practices promotes self-assessment for 

leadership growth. (8) Leveraging Technology 

for Professional Growth explores digital tools 

and AI-driven education. (9) Strengthening 

Crisis Communication highlights transparent 

messaging and stakeholder engagement. (10) 

Developing Teacher Leadership in Crisis 

Response stresses empowering educators. These 

themes collectively support sustainable 

educational leadership. 

 

Emerging Theme 1. Building Resilience 

through Skill Development 

 In post-crisis educational settings, 

resilience was essential for educators to effectively 

navigate challenges. Professional development 

programs focus on strengthening crisis 

management, emotional intelligence, and 

adaptability equipped teachers and school leaders 

with the skills to maintain educational continuity. 

 Fullan (2020) emphasized that resilience 

training enabled educators to handle disruptions 

with confidence and flexibility, fostering a more 

adaptable and responsive workforce and 

developed proactive problem-solving skills and 

strategies to mitigate the impact crises. 

 Additionally, Day and Gu (2021) 

highlighted the importance of emotional resilience 

despite adversities. They argued that educators 

who underwent structured skill-building were 

better prepared to manage stress, maintain student 

engagement, and contribute to institutional 

recovery efforts. These findings suggested that 

resilience-building should be a fundamental 

component of professional development programs 

in post-crisis education, ensuring that educators 

remained prepared, adaptable, and effective in an 

evolving educational landscape. 

 

Emerging Theme 2. Collaboration and 

Professional Networks 

Collaboration in professional development 

cannot be overstated in post-crisis recovery. 

Teachers and administrators benefitted from 

professional networks provide shared learning 

opportunities and collective problem-solving 

strategies. Hargreaves & O’Connor (2018) argued 

that collaborative professional development 

enhances teacher efficacy by fostering peer 

learning, mentorship, and the exchange of best 

practices. In a crisis recovery setting, professional 

networks serve as a support system where 

educators can discuss challenges, share solutions, 

and co-develop strategies for pupils success.  

 

Emerging Theme 3. Continuous Learning and 

Adaptability 

The dynamic nature of education demands 

that educators continuously update their skills and 

adapt to new challenges. Professional 

development programs must emphasize lifelong 

learning and adaptability to ensure that teachers 

and administrators remain effective leaders. 

Schleicher (2019) asserted that continuous 

professional development fosters a culture of 

learning, allowing educators to stay informed 

about innovative teaching methodologies, 

emerging technologies, and evolving student 

needs.  

Guskey (2021) highlighted that structured 

professional learning initiatives provide educators 

with the knowledge and tools necessary to 

implement effective instructional strategies, 

contribute to school-wide improvement, and 

enhance pupils’ performance.  

 

Emerging Theme 4. Effectiveness of Crisis 

Leadership Training 

Leadership plays a crucial role in 

navigating educational crises, and professional 

development programs must prioritize crisis 

leadership training. Effective crisis leadership 

requires skills in risk assessment, decision-

making, and problem-solving. 

 Kowalski (2021) asserted that leadership 

training in crisis situations helps school 

administrators develop strategic thinking. Crisis 

leadership training also strengthens school leaders' 

ability to anticipate risks and take proactive 

measures to minimize disruptions.  

 

Emerging Theme 5. Emotional Intelligence in 

Leadership 

School leaders and educators must be able 

to manage stress, build trust, and foster a 

supportive learning environment. Goleman (2018) 

noted that emotionally intelligent leaders are better 

equipped to handle conflict, maintain positive 
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relationships, and create an inclusive school 

culture.  

Furthermore, Brackett et al. (2020) 

emphasized that emotional intelligence helps 

school leaders foster trust and stability within the 

school community. Integrating emotional 

intelligence training into professional development 

programs can enhance leadership effectiveness.  

 

Emerging Theme 6. Restoring Organizational 

Stability 

Restoring stability within schools after a 

crisis is essential for ensuring long-term success. 

Professional development should focus on 

rebuilding team morale and strengthening 

institutional resilience. Leithwood et al. (2019) 

highlighted that school leadership strategies play a 

critical role in re-establishing stability, promoting 

a sense of normalcy, and guiding teachers through 

recovery efforts.  

 Additionally, Fullan (2021) argued that 

strengthening school culture through professional 

development fosters a resilient institution that can 

withstand future disruptions.  

 

Emerging Theme 7. Encouraging Reflective 

Practices 

Self-assessment and reflective practices are 

essential for leadership growth and continuous 

improvement. School leaders must engage in 

reflection to evaluate their crisis response 

strategies and identify areas for improvement. 

Brookfield (2017) stated that reflective practices 

enable educators to critically analyze their 

leadership approaches and make informed 

adjustments to enhance decision-making. Through 

reflection, educators can assess their strengths and 

weaknesses, leading to more effective leadership 

in future crises. Similarly, Schön (2020) 

emphasized that by incorporating reflective 

exercises into professional development programs, 

educators can refine their skills, enhance self-

awareness, and contribute to a culture of 

continuous learning. 

 

Emerging Theme 8. Leveraging Technology for 

Professional Growth 

Digital tools and AI-driven education 

provide educators with innovative ways to 

enhance their skills and improve teaching 

practices. Selwyn (2019) asserted that technology-

supported professional development increases 

accessibility and engagement, allowing educators 

to participate in online courses, webinars, and 

virtual communities. 

Additionally, Molnar (2021) highlighted 

that AI-driven learning platforms offer 

personalized professional development, equipping 

educators with skills to enhance outcomes.  

 

Emerging Theme 9. Strengthening Crisis 

Communication 

School leaders must develop transparent 

communication strategies and engage stakeholders 

to rebuild trust and confidence. Kowalski (2021) 

highlighted that clear and consistent 

communication fosters trust within the school 

community, reducing uncertainty and 

misinformation to create a sense of stability and 

reassurance.  

Likewise, Heath and O’Hair (2020) 

emphasized that professional development 

programs should equip school leaders with crisis 

communication skills to enhance stakeholder 

engagement and support educational resilience. 

 

Emerging Theme 10. Developing Teacher 

Leadership in Crisis Response 

Empowering educators to take on 

leadership roles in crisis response strengthens 

institutional resilience and promotes shared 

responsibility. Harris and Jones (2020) argued 

that teacher leadership fosters collaboration, 

encouraging teachers to contribute to school-wide 

recovery efforts, support their peers, implement 

innovative solutions, and contribute to decision-

making processes.  

 

Emerging Themes on the Influence of School 

Administrators' Communication Practices on 

Community Trust and Support During the 

Recovery of Normal Education 

The study identified four key themes on 

how school administrators' communication 

practices influence community trust and support 

during educational recovery. 

 (1) Transparency and Trust emphasize 

open communication, regular updates, and 

feedback to strengthen school-community 

relationships.  (2) Effective Communication 
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Strategies highlight clarity, inclusivity, and 

celebrating achievements to boost engagement.  

(3) Addressing Misinformation and Resistance 

stresses timely updates, open dialogue, and 

stakeholder involvement to counter 

misinformation. (4) Community Engagement and 

Relationship-Building focuses on honesty and 

shared decision-making to foster collaboration. 

These themes underscore the vital role of 

communication in restoring normal education. 

 

Emerging Theme 1. Transparency and Trust 

School administrators who practice open 

and honest communication contribute to stronger 

relationships with the community. Providing 

regular updates and encouraging feedback 

reassures stakeholders, making them feel valued 

and engaged.  

Bryk and Schneider (2018) found that 

when school leaders maintain openness, 

stakeholders are more likely to participate in 

decision-making processes. 

 

Emerging Theme 2. Effective Communication 

Strategies 

Clarity, simplicity and inclusive 

communication respects cultural diversity, 

strengthens connections to parents, pupils, and 

teachers to collaborate.  

Hattie and Yates (2018) highlighted that 

clear and concise communication from school 

leaders enhances understanding and reduces 

confusion among parents and pupils.  

 

Emerging Theme 3. Addressing 

Misinformation and Resistance 

Misinformation can spread quickly. 

Engaging in open dialogue and providing 

opportunities for discussions help clarify doubts 

and address concerns effectively.  

Lewandowsky et al. (2020) examined the 

role of misinformation in educational settings and 

found that rapid response strategies by school 

leaders significantly mitigate its negative impact. 

Their research emphasized that providing 

immediate and accurate updates can prevent 

misinformation from spreading within 

communities.  

 

Emerging Theme 4. Community Engagement 

and Relationship-Building 

Honesty builds credibility and reassures 

stakeholders that solutions are being worked on. 

Shared decision-making encourages cooperation 

between parents, teachers, and administrators, 

leading to more effective and sustainable solutions 

for school-related challenges. 

Goodall and Montgomery (2019) found 

that schools that actively involve stakeholders in 

decision-making processes foster stronger 

partnerships and higher trust levels. Their research 

highlighted that inclusive governance leads to 

more sustainable school improvement efforts.  

 

Measurable Outcomes in Resiliency Training 

for School Administrators 

The analysis identified six key themes in 

resiliency training for school administrators: (1) 

Decision-Making & Leadership Effectiveness, 

improving strategic thinking and morale; (2) 

Student Performance & Engagement, enhancing 

achievement and participation; (3) Crisis 

Management & Recovery, emphasizing 

communication and trust; (4) Teacher Retention & 

Job Satisfaction, boosting recognition and 

retention; (5) Mental Health & Well-being, 

supporting student resilience; and (6) 

Organizational Trust & Collaboration, 

strengthening teamwork. These themes highlight 

the vital role of resiliency training in fostering 

effective educational leadership. 

 

Emerging Theme 1: Decision-Making & 

Leadership Effectiveness 

Resiliency training enhances school 

administrators' ability to make informed, strategic 

decisions under pressure. Strengthened decision-

making skills contribute to a more stable 

educational environment, ensuring that policies 

and interventions are implemented effectively. 

Research suggests that resilient leaders are more 

adaptable, allowing them to navigate challenges 

efficiently while maintaining organizational 

stability (Nguyen & Duyar, 2021). This, in turn, 

fosters a positive workplace culture, boosting staff 

morale and reducing teacher turnover.  
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Emerging Theme 2: Student Performance & 

Engagement 

An improved school environment, fostered 

by resilient leadership, directly impacts pupils’ 

achievement, participation, and attendance. When 

school leaders effectively manage stress and 

maintain a supportive atmosphere, students benefit 

from increased motivation and engagement. 

Studies confirm that resilient school administrators 

play a crucial role in shaping a positive learning 

climate, enhancing students' overall academic 

performance (Leithwood, Sun, & Pollock, 2019).  

Strong leadership ensures the development 

of social-emotional competencies, equipping 

students with the skills to navigate academic 

challenges and personal growth (Smith & Riley, 

2021).  

 

Emerging Theme 3: Crisis Management & 

Recovery Implementation 

Effective crisis management relies on 

transparent communication, proactive planning, 

and swift implementation of recovery strategies. 

Resiliency training equips with the tools to handle 

crises efficiently, ensuring minimal disruptions to 

learning. Research highlights that well-structured 

crisis communication strengthens stakeholder 

trust, leading to more cohesive recovery efforts 

(Kowalski, 2021). 

 

Emerging Theme 4: Teacher Retention & Job 

Satisfaction 

Resiliency training fosters a supportive and 

engaging work environment, which is essential for 

retaining high-quality teachers. Administrators 

who prioritize staff well-being and professional 

recognition contribute to a culture of appreciation, 

reducing burnout and turnover rates. Research by 

Ingersoll et al. (2021) indicates that teachers are 

more likely to stay in institutions where they feel 

valued and supported.  

 

Emerging Theme 5: Mental Health & Well-

being Support 

A key aspect of resilient leadership is the 

prioritization of mental health initiatives. 

Administrators who undergo resiliency training 

are better equipped to wellness programs for both 

pupils and teachers. Research indicates that social-

emotional learning (SEL) programs and 

mindfulness interventions significantly improve 

pupils mental well-being (Durlak et al., 2020).  

 

Emerging Theme 6: Organizational Trust & 

Collaboration 

Trust and collaboration are fundamental to 

the success of any educational institution. Schools 

that embrace resiliency training cultivate an 

environment where administrators, teachers, and 

stakeholders work cohesively toward shared goals. 

Research supports the notion that trust-based 

leadership enhances teamwork and promotes 

shared decision-making, ultimately strengthening 

organizational performance (Bryk & Schneider, 

2018). Institutions that prioritize collaboration 

demonstrate greater resilience in addressing 

challenges and improving school operations 

(Fullan, 2019).  

 

Summary of Findings 

 The global shift towards continuous 

education amid unprecedented challenges, such as 

the pandemic, underscored the critical role of 

school administrators in ensuring educational 

stability and adaptability. This study employed a 

qualitative research design, specifically the 

recovery approach to explore the leadership styles, 

resiliency and performance of school 

administrators in the implementation of continuing 

normal education.  

The study included ten school 

administrators who met the inclusion criteria set 

by the researcher. It was conducted in 10 

elementary schools in Sto. Niño District, Division 

of South Cotabato, during the school year 2024-

2025.  

The findings from the thematic analysis 

revealed that there are six emerging themes in the 

key strategies the school administrators employed 

to foster resiliency among teachers and pupils in 

the aftermath of educational disruptions.  

Second, it revealed that there are three 

emerging themes in the context of how the school 

leaders perceive the impact of their own resilience 

on the overall performance and morale of their 

educational institutions during recovery phases.  

Ten emerging themes were emerged on 

how the role of professional development plays in 

enhancing the resilience and performance of 
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school administrators in post-crisis educational 

settings.  

Furthermore, there are four emerging 

themes on how the communication practices of 

school administrators influence community trust 

and support during the recovery process of new 

normal education.  

Lastly, there are six emerging themes 

fostering the identified measurable outcomes to 

assess the effectiveness of resiliency training 

programs for school administrators in improving 

school performance during recovery period. 

 

Conclusion 

 The following conclusions were made in 

light of this study's findings: 

 Strong school leadership fosters 

resilience, performance, and wellness, laying a 

solid foundation for teachers and students, 

aligning with research on resilient educational 

leaders. 

 Building resilience in education requires 

trust, mental health support, SEL, teacher 

recognition, and flexible teaching, reinforcing its 

role as a social and structural necessity for thriving 

schools. 

 Professional development enhances 

school leaders’ ability to navigate post-crisis 

challenges, emphasizing emotional intelligence, 

collaboration, and crisis leadership as key training 

priorities. 

 Transparent, timely communication by 

administrators fosters trust, strengthens 

collaboration, and reinforces institutional 

credibility, essential for resilient educational 

recovery. 

 Resiliency training improves decision-

making, student engagement, crisis management, 

teacher retention, and organizational trust, proving 

that resilience is key to sustainable educational 

success. 

 

Recommendations 
 In the light of the findings, the following 
were recommended: 
 
1. The Department of Education (DepEd) may 
develop and implement a National Resilience 
Framework for Education that provides clear 
guidelines on fostering trust, supporting mental 
health, and integrating social-emotional learning 

(SEL) strategies. This framework should include 
structured intervention plans for addressing 
psychosocial needs after educational 
disruptions and provide resources for trauma-
informed teaching.  
2. District supervisors and school administrators 
may establish mandatory resilience training 
programs tailored for educational leaders, 
focusing on: Crisis Decision-Making – 
Enhancing problem-solving abilities in high-stress 
environments. Emotional Intelligence 
Development – Strengthening self-awareness, 
empathy, and stress management skills. 
Leadership Under Pressure – Providing 
strategies for maintaining institutional stability and 
morale. Transparent and Effective 
Communication – Ensuring clear messaging to 
staff, pupils, and stakeholders. 
3. Teachers play a crucial role in maintaining 
educational stability, and fostering their 
resilience is essential. Schools may implement 
collaborative learning models and peer 
mentoring programs, where teachers can 
exchange best practices for overcoming 
disruptions. Recognition programs should be 
institutionalized to highlight teachers' 
contributions and provide incentives for 
innovative solutions in crisis scenarios. 
Furthermore, teacher-led wellness programs 
should be promoted, focusing on mental health 
support, work-life balance, and self-care 
strategies to sustain motivation and engagement. 
4. School administrators may prioritize 
transparent, timely, and inclusive 
communication to build community trust and 
support during recovery phases. Schools may 
establish communication protocols that involve 
parents, local government units, and 
community leaders in decision-making 
processes. Digital platforms, town hall meetings, 
and feedback mechanisms should be utilized to 
ensure stakeholders remain informed and 
engaged. Administrators may also be trained in 
crisis communication strategies, ensuring that 
messages are clear, reassuring, and solution-
oriented, thus fostering a sense of collective 
responsibility and shared leadership. 
5. To ensure the effectiveness of resiliency 
training programs, Policy makers may establish 
key performance indicators (KPIs)  including: 
School Recovery Rate – The speed and 
efficiency of returning to normal operations after a 
crisis; Teacher and Student Well-Being Metrics 
– Assessing levels of stress, burnout, and 
satisfaction; Leadership Confidence and 
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Decision-Making – Evaluating administrators' 
ability to lead effectively under pressure; 
Community; Trust Index – Measuring 
stakeholder confidence and engagement in 
school governance; and Academic Performance 
Trends – Identifying any shifts in student 
achievement before and after resiliency 
interventions. 
6. Future researchers may conduct longitudinal 
studies on the long-term impact of resiliency 
training programs on school performance, 
leadership efficacy, and institutional 
adaptability. Special focus should be given to 
how school leadership resilience directly 
influences student learning outcomes, 
stakeholder engagement, and overall 
educational stability. 
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